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Lecture content 

I. What is mental health 

and wellbeing? 

II. Why research on mental 

health and learning?  

III. How to research on 

mental health 

education?  

IV. Two examples:  

 Gardens for Bellies  

 Taste for Life  



Core concepts 

 

 

A. Mental Health 

B. Wellbeing 

C. Learning 



 

Social and Emotional Well-being 

 

Increasing focus on mental health for social and emotional 

wellbeing e.g.: 

• Emotional intelligence: skills of understanding our 

emotions (Salovey and Mayer, 1990; Goleman, 2005) 

• Emotional literacy: ability to identify, manage and 

communicate how we feel (Steiner and Perry, 1990) and 

respond to the emotions of others in ways that are 

helpful (Weare, 2004)  

• Social and emotional learning for young people (CASEL, 

2004, 2010) 

 

 



 

Social and Emotional Learning  

 

Increasing focus for essential skills for social and emotional 
learning: 

• Self-awareness – know yourself and others – identify feelings, 
be responsible, recognize strengths 

• Self-management – manage emotions, understand situations, 
set goals and make plans, solve problems creatively 

• Social awareness – care for others – show empathy, appreciate 
diversity 

• Responsible skills – communicate effectively, build 
relationships, act fairly, refuse provocations, seek help 

• Responsible decision making – act ethically, appropriate social 
norms, respect others, make value reflections  

CASEL (2008; 2010) www.casel.org or www.lpfch.org/sel  

http://www.casel.org/
http://www.lpfch.org/sel


Promote positive mental health 

 

Increasing focus on positive mental health promotion 

e.g.: 

• Ability to develop psychologically, emotionally, 

intellectually, socially and spiritually 

• Conceptualizations of positive mental health: (Keyes, 2002; 

Huppert, 2005; Ryff et al, 2006) 

• subjective well-being and life satisfaction 

• positive functioning, engagement, fulfillment and social well-

being  

• Key concept of flourishing (Barry, M. 2013) 

 



Links between the approaches 

 

 

• We can conclude, that there is a clear movement in 

which intervention research on promoting mental health 

among children and youth and projects for positive 

inclusive learning environments goes in the same 

direction 



Research areas 

• Health 
education 

• Mental 
health 
education 

• Mental 
health 
promotion  

• Mental 
health and 
well-being 

How to be 
well and feel 

good? 

How to 
participate in 
mental health? 

How to learn 
about health 
and develop 

competencies? 

How to learn 
about mental 

health and 
well-being and 

attend it? 



Education research methods 

 Theoretical analysis 

 Systematic reviews (evidence) 

 Intervention studies 

 Pedagogical development research 

 Evaluation research 

 

 Qualitative data 

 Field (e.g. class room) observations  

 Individual interviews 

 Focus group interviews 

 Workshop/participation observations 

 Quantitative data 

 Surveys: Questionnaire studies 

 



Systematic reviews of Mental Health Promotion 

among Children and Youth: 

 

 Brown G., Gafnia, A., Robertsa, J., Byrnea, C. & Majumdara, B. 
(2004) Effective/efficient mental health programs for school-age 
children: a synthesis of reviews Social Science & Medicine 58, 
pp.1367-1384 

 Green, J., Howes, F., Waters, E., Maher, E. & Oberklaid, F. (2005) 
Promoting the Social and Emotional Health of Primary School-Aged 
Children: Reviewing the Evidence Base for School - Based 
Interventions, International Journal of Mental Health Promotion, 
7:3, 30-36 

 Tennant, R., Goens, C., Barlow, J., Day, C. & Stewart-Brown, S. 
(2007). A systematic review of reviews of interventions to promote 
mental health and prevent mental health problems in children and 
young people, Journal of Public Mental Health, 6:1, pp.25-32 

 Jané-Llopis, E., Barry, M., Hosman, C. & Patel, V. (2005). Mental 
health promotion works: a review, Promotion & Education; 12; 9 
 

 





Well-being (Wistoft, 2013)  

• Mental dimension 
Thoughts, feelings, will 

Self-esteem 

 

• Social dimension 
Communication 

Social recognition 

 

• Physical dimension 
Body wellness 

Physical health   

      

Well-
being 

Mental  

Social 

Physical 
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Typical research questions 

I. How do students learn social awareness – to care for others – 

show empathy, appreciate diversity  - at school and in society? 

II. How do they learn about well-being at school? 

III. Do the teachers organize lessons that take into account the type 

of learning processes that develop the students’ well-being on 

their actions, knowledge and experiences? 

IV. How can well-being be extended and integrated into school 

subjects: Do the students learn to understand and explain why 

and what happened in different situations? Can they relate this 

knowledge to other concrete actions or subject relevant 

concepts? 

V. How can they use what they have learned outside the school 

setting? 

 

 



Reservoirs of knowledge (Wistoft, 2011) 

Creative 

Factual 

Action Social 



Empirical findings  

Well-being promote desire to learn! 

• Well-being cannot be staged or organised but it can be 

reflected in practise by the teacher (which could require 

support) and in a more abstract/theoretical way 

• Well-being among students is promoted by dedicated 

teachers by conscious dissemination 

• Students’ motivation and desire to learn depends highly 

upon didactic reflected well-being from teachers 

• These reflections among teachers can not always be 

manufactured – they depends of the teacher’s own 

mental health and well-being  

 



Gardens for 

Bellies  

Gardening, Cooking 

and Passion in Outdoor 

Learning and 

Adventure Education 

 

 

Setting: organic farm 

in Denmark 

 

Research and 

evaluation:  

Aarhus University, 

Campus Copenhagen, 

DK  

 

Research management: 

Prof. Karen Wistoft   



Public school students 0-6.th. grade 



Culinary organic gardenlearning program 
 

a. 13.000 students has 
participated in the 
programme (2006-2013) 

b. From April to October 
school classes visit the 
site 8 times (schools days) 
together with their 
teachers 

c. Each class is given its own 
plot of land for gardening 

d. To encourage parental 
involvement students 
bring their vegetables and 
recipes back home. 



Three learning components 

Cooking 

Nature 
exploring 

Gardening 



Gardening 

 

 

A gardener teaches 

the students how to 

grow organic 

vegetables 

 

 



Cooking 

 

 

 

• In outdoor kitchens 

they cook together 

with a chef 

 



Organic agriculture  

 

A farmer take the 

students in to the 

fields to explain about 

organic farming: food 

production and 

agriculture  



Nature explorering and adventure 

 

 

A nature guide 

organizes adventure 

activities in the forest 

to explore the local 

nature 

 



Our research 

 Observations of what and how the students learn, and whether they 

can use what they have learned about farming, gardening and 

cooking outside the ‘Gardens for Bellies’ setting 

 

 Do the teachers organize lessons that take into account the type of 

learning processes that develop the students’ subject relevant concepts 

based on their actions and experiences? 

 

 The extent to which ‘Gardens for Bellies’ can be integrated into 

school subjects and health education 

 

 Do the students relate their knowledge to other concrete health 

promotion actions or concepts? 

 

 



Method 

A. Literature review 
 Green & Outdoor Education, Garden learning, Life Science 

Education, Health Education 

 

B. Qualitative data 
 Field observations during 8 months 

 Individual interviews with principal organisers and consultants 

 Focus group interviews: 
 Teachers and pupils from different schools 

 The professional instructors at site 

 Parents 

 Workshops observations: Programme managers and instructors  

 

C. Quantitative data 
 Questionnaire study of the parents views and knowledge about the 

outdoor education programme analyzed in SPSS (IBM, 2011) 

 

 



Selected findings 

I. The research shows that the outdoor learning 

presents a number of specific applications within 

mental health education 

II. It also offers a variety of possibilities regarding 

differing perceptions of food (vegetable) quality and 

taste, as well as offering different options for the 

students 

III. It offers tools and professional competencies (as 

farmer, nature guide, gardener and chef) which can 

support the students in their active participation in 

outdoor teaching and learning 



Unusual learning conditions 

• Our research confirms the 

knowledge concerning 

action competence 

development and outdoor 

learning that is already 

reported 

• Nonetheless, it affirms an 

example of an unusual 

combination of nature, 

gardens, food and health 



Dedicated teaching 

 

• Dedicated teaching in 

this setting stimulate 

students’ desire to 

participate and learn – 

irrespective of gender, 

social background and 

school grade 

 



Desire to learn 

 

 Possible explanations 

about the students’ desire 

to learn: 

 

I. Links between action 

and experience based 

teaching and learning 
(Luhmann, 1995) 

 

II. Communication of love! 
(Luhmann,1986; Andersen & Born, 2001) 

 



Love for what they do… 

 

• The desire to learn and the learning outcome of the 

students is clearly linked to the strong commitment 

of the educators 

• There is strong claim to suggest that these effects 

follows the educator’s love for what they do 

• The educators do not just tell about their love of 

what they do; they act to ensure that the pupils 

experience things in particular ways according to a 

system-theoretical code of love (Love as Passion, Luhmann, 1986) 

 



The educator’s passion 

 

 The educators’ passion is doubled by the passion to 

communicate their passion, as one instructor says: 

 “My passion for showing the pupils my passion” 

 

 Way of life and passion are brought together, that the 

most important elements in the educators’ identity 

 They create meaningful partnerships together with the 

students 

 The educators are not only authentic they are also 

passionate! 

 





Taste for Life 

 

• New Danish Center with cross disciplinary activities 

• Researchers from three Universities and teachers from 

two university colleges.  

• In order to foster an interdisciplinary, collaborative 

center focusing on taste as a driving force for learning, 

education, food literacy and good food practice 

• The overall goal is to create a basis for a better, richer 

life specially for the Danish children and young people – 

and for the population in general  

 



Partnerships and scientific collaboration 

 

 

• By engaging with a special team of researchers, 

educators and practitioners, the centre will both 

generate new knowledge and utilize existing knowledge, 

in a close, collaborative effort spanning different 

disciplines, and working across the country with the 

concerted aim of investigating food, flavour and taste as 

keys for a better life! 

• Running from August 2014 to July 2018 

 

 



Three main areas 

• By integrating taste, learning, and communication, 

‘Taste for Life’ focus on three main areas 

I. Sensory sciences and learning 

II. Gastrophysics and the integration of scientific 

disciplines 

III. Innovation and skilled workmanship 

 

• Various levels of action across these different areas 

involve raw materials and processes, research and 

development, cooking and gastronomy, testing and 

practice, as well as public outreach 



Primary target group 

• Children and young 
people, as well as those 
who teach and educate 
them 

• The results of the 
project will be made 
publicly available, and 
also communicated to 
the general public using 
a wide range of means, 
including a special 
website, 
www.smagforlivet.dk  

 

http://www.smagforlivet.dk/


The taste education research 

 

• Taste experiences and 
the knowledge and skills 
relevant to taste 
knowledge and taste 
competence 

• Cooking and culinary 
experience in producing 
positive taste 
experiences 

• Taste as a driving force 
in food education in the 
Danish Public School 

 



Thank you for 

your attention! 

 

 

 

 

 

 

 

 

 

 

 

 

 

kawi@dpu.dk 

 

www.dpu.dk/om/kawi 
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