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Chapter 4
Lessons from the COVID-19 Pandemic:
A Qualitative Study of Government Policies
Relating to the Early Childhood Sector
Across Ten Countries

Antje Rothe , Mary Moloney, Margaret Sims, Pamela Calder,
Doreen Blyth, Wendy Boyd, Laura Doan, Fabio Dovigo, Sarah Girlich,
Sofia Georgiadou, Domna Kakana, Conor Mellon, María-José Opazo,
Carol-Ann O’Síoráin, Marian Quinn, Marg Rogers, Carolyn Silberfeld,
and Bárbara Tadeu

The COVID-19 pandemic has resulted in monumental changes to children’s educa-
tion throughout the world. This chapter focuses especially on Early Childhood
Education and Care (ECEC) for children aged birth to 8 years across 10 countries:
Australia, Canada, Chile, Denmark, England, Germany, Greece, Ireland, Italy and
Portugal. In discussing these countries, the paper uses the term “early childhood
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services” to encompass all of types of service provision, which vary across the
world, encompassing pre-schools, kindergarten, elementary education and often the
early years of primary school and comprising different age ranges from children
aged birth to 8.

The World Bank (2020) describes the pandemic as an unprecedented global
shock to education, with the United Nations (2020) suggesting that children risk
being the biggest victims of COVID-19 in terms of the potentially profound effects
on their well-being. As such, the pandemic disrupts every aspect of children’s lives
including their health, development, learning, behaviour, their families’ economic
security, their protection from violence and abuse and their mental health (World
Economic Forum (WEF), 2020). Drawing upon an extant body of research, this
chapter, which examines government responses across the 10 countries mentioned,
begins with a discussion of the indirect effects of the COVID-19 pandemic on
children’s lives.

Impact of the COVID-19 Pandemic on Children

According to the United Nations International Children’s Emergency Fund
(UNICEF, 2020a) the pandemic has affected children’s lives in multiple ways,
with 99% of the world’s 2.36 billion children having their movements restricted,
and 60% experiencing some form of lockdown (Gromada et al., 2020). As countries
have imposed COVID-19-related restrictions to curb the spread of the virus, disrup-
tions to everyday life mean that many young children have been unable to attend
their early childhood setting or school. They have been socially isolated from
friends, in educational contexts, in neighbourhoods and communities, and are
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entirely reliant on their caregivers for nurturing care and meeting all their develop-
mental needs (UNICEF, 2020a).

A combination of lockdown, social distancing requirements, and home confine-
ment has resulted in children becoming more vulnerable to mental health issues
(Ravens-Sieberer et al., 2020), including loneliness and social isolation (Egan et al.,
2021), obsessive compulsive disorders (Tanira et al., 2020) and even post-traumatic
stress (Loades et al., 2020). Moreover, children have experienced a significant
decline in physical activities, outdoor time, an increase in screen time (Moore
et al., 2020) and sleeping time (Liu et al., 2020).

Their families’ changing socio-economic circumstances has also affected chil-
dren’s experience of the pandemic. Many families have experienced job and income
loss and financial insecurity (Gassman-Pines et al., 2020; Griffith, 2020) all of which
affects children’s lives (Organisation for Economic Co-operation and Development
(OECD), 2020). Moreover, Roos and Tomfohr-Madsen (2020) report that parents
were more likely to suffer from burnout because of an imbalance between risk
(growing demands and parental duties during the pandemic and during lockdown)
and availability of resources (time and support from family and friends but also
educational institutions such as early childhood settings; Griffith, 2020). Accord-
ingly, various stressors, including limited physical, social and economic resources,
and stretched emotional resources have created a vicious cycle, which impairs
parental ability to engage with children at a time when the stress experienced by
children require more parental resources than previously (Brown & Doom, 2020).

As such, educational settings play a critical role in supporting children’s learning
and development, redressing educational disadvantage and providing them with a
safe, stable and nurturing environment (Berger & Martin, 2020). However, in
addition to the detrimental effects to families and children of disruption to essential
health, prevention and response services in many countries (UNICEF, 2020b; World
Health Organization, WHO, 2020), education services including early childhood
have also been reduced or even withdrawn for a significant time span.

As discussed in this chapter, government choices during the pandemic determine
how it affects children and their families, and reveals much about the perceptions of
children and their early childhood professionals from a political, social and eco-
nomic stance; throughout this chapter, we deliberately use the term “early childhood
professionals” to recognise those professionals working with young children given
that different terms (such as teachers, educators) are used in different countries. For
instance, the burden of juggling children’s care and education with working from
home has fallen squarely on parents’ (mostly mothers’) shoulders during the pan-
demic (Gromada et al., 2020; Power, 2020). As the crisis deepened, the indispens-
ability of early childhood education and care (ECEC) as a mechanism to restart the
economy by supporting parents’ return to work became visible (Moloney, 2020).
Perhaps because of this strong focus on ECEC as an economic tool, governments
across the 10 countries discussed in this chapter tended to overlook the importance
of early childhood education in mediating children’s learning and development,
notably their socio-emotional development, during the current crisis.
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Methodology

The findings presented in this chapter result from a qualitative collaborative auto-
ethnographic study, involving researchers in Australia, Canada, Chile, Denmark,
England, Germany, Greece, Ireland, Italy and Portugal. Using an auto-ethnographic
approach, the authors draw upon government documents and self-reflection to
determine the impact of the COVID-19 on early childhood settings in the 10 coun-
tries studied. The following section describes the research design, ethical consider-
ations and the process of data analysis.

Research Design

The effects of the pandemic on children’s lives differ geographically and are
dependent upon country-specific measures (OECD, 2020), thus, justifying a cross-
country comparison. In initiating this study, the convenors of the European Early
Childhood Education Research Association (EECERA) Professionalisation Special
Interest Group (P-SIG), Margaret Sims, Mary Moloney and Antje Rothe, invited
P-SIG members to collaborate on an auto-ethnographic research paper. P-SIG
members from 10 countries – Australia, Canada, Chile, Denmark, England, Ger-
many, Greece, Ireland, Italy and Portugal – responded to this invitation and collab-
orated to conduct the research project.

As a qualitative research method, auto-ethnography enables researchers to draw
upon their own experiences to understand a particular phenomenon or culture
(Mendéz, 2013) by engaging them in cultural analysis and interpretation (Chang,
2008; Ellis et al., 2011). In the present study, each researcher had direct experience
with the consequences of the COVID-19 pandemic for young children in their
respective countries as well as governmental responses to the crisis. The purpose
of the study was to share our reflections on how COVID-19 affected the early
childhood sector and to identify priority areas for the future of ECEC. Drawing
upon official government documents and our experiences in our respective countries,
we shared our reflections of the first lockdown (March–June 2020). As illustrated in
Fig. 4.1, government documents relating to COVID restrictions and guidelines for
re-opening affected our reflections, leading to several overarching thematic areas,
which were further refined during an iterative process of analysis, discussed later.

Utilising an interpretive ontology (Lin, 2015), which assumes that reality consists
of people’s subjective experiences of the external world, and is socially constructed,
the researchers sought not only to discover reality but also to share understandings
through each other’s knowledge and experiences (Schwartz-Shea & Yanow, 2012).
Official political documents constituted the main data source that was complemented
by individual author reflections. For this purpose, every author from each partici-
pating country identified national policy documents and directives relating to their
respective country that met the following criteria: (a) published right before or
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during the first lockdown in 2020 and (b) addressed the pandemic with regard to the
early childhood sector. In this study, all authors take the stance that reality is
interpreted individually and differs for participants depending on their experiences
in their respective countries. Thus, they position their reflections as their own
individual “truths” arising from their experiences in the world (Adams, 2007), and
share their “truths” with each other through the English language, yet have the
collective aim of constructing a shared understanding of how COVID-19 affected
the early childhood sector across the 10 countries studied.

Data Analysis

Following receipt of initial reflections from each researcher, the two principal
authors combined the reflections into an initial draft document and undertook initial
thematic analysis. In qualitative research, thematic analysis is the process of “sys-
tematically identifying, organizing, and offering insight into patterns of meaning
(themes) across a data set” (Braun & Clarke, 2012, p. 57). Hence, rigorous analysis
interrogates, interprets and makes sense of the data (Braun & Clarke, 2012) to
address the research question and to give meaning to an issue or phenomenon.
Using an iterative process, the two authors engaged in an initial process of inductive
analysis, coding the reflections without trying to fit them into a pre-existing coding
frame. In the first instance, the authors divided countries into two groups, depending
on whether settings closed completely or remained open to children of workers
categorised as essential by that country and vulnerable children and families. In the
first group, comprising Chile, Greece, Ireland and Italy, most settings closed
completely for all groups of children and their families over a prolonged period

Fig. 4.1 Overview of
government documents and
initial thematic areas
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between March and June 2020. In the second group, comprising Australia, Canada,
Denmark, England, Germany and Portugal, settings closed for only one or 2 weeks
before reopening for children of essential workers.

During this initial process, the two authors also identified key themes (Fig. 4.2),
which they shared with the entire group for review, consolidation and amendment.

During a second phase of analysis, each author reviewed the codes and emerging
themes, accepting and consolidating themes, and/or suggesting new themes. For
example, in addition to the theme “Educational Continuity,” a new theme, “Juxta-
posing Early Childhood and Primary School,” emerged. In subsequent rounds of
analysis, this theme became “Locating children and their Early Childhood Profes-
sionals.” Likewise, while researchers retained the initial theme “Educational Conti-
nuity,” they added a new theme “Quality of Educational Provision.” Throughout this
iterative process, researchers supported the themes by drawing upon pertinent
literature and contextual country specific information. This process continued until
researchers reached consensus about thematic areas and were satisfied that the final
account accurately reflected the situation in their particular country.

Ethical Issues in Qualitative Study

As qualitative research generally involves direct interaction with participants, formal
ethical approval is a prerequisite. As this collaborative auto-ethnography did not

Fig. 4.2 Sample of initial coding and emerging themes
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include vulnerable populations, was voluntary and met the principles of informed
consent, it does not require formal ethical approval. Nevertheless, all the profes-
sional adults participating in the collaborative auto-ethnography are obligated to
consider their responsibilities to one another (e.g. anonymity, confidentiality, pri-
vacy) (Ellis et al., 2011). Those who initially agreed to participate in the study
understood that they could withdraw at any point without reason or consequence, on
the understanding that their contributions would not be included in the chapter.

From the outset, all members of the research team respected the need to represent
their country’s situation in a truthful manner. To this end, as indicated earlier,
authors supported their individual reflections with “country-specific” evidence
(e.g. policy documents, pertinent literature, etc.). Additionally, co-authors reviewed
and validated each other’s accounts and interpretations, acting as it were, as critical
friends for each other. Throughout the study, consent to participate was continually
renegotiated as authors reviewed themes and various drafts of the study over time.

Findings

We present the analysis of government responses to the COVID-19 pandemic across
the 10 countries studied. The first cluster of countries discussed, comprising Chile,
Greece, Ireland and Italy experienced a prolonged period of lockdown. In the second
cluster, comprising Australia, Canada, Denmark, England, Germany and Portugal,
government responses focused upon preventing a full closure of settings. We discuss
country specific approaches to reopening the early childhood sector, juxtaposing
primary and early childhood education, and interrogate how country specific
response located early childhood education and by extension children, and their
early childhood professionals within the educational landscape.

Country Cluster One: Chile, Greece, Ireland and Italy

In Italy, the first and worst affected European country, the government ordered the
closure of all educational institutions from March 5, until the end of August 2020.
The ministry invited early childhood professionals (who maintained full salary) to
organise online activities to support children’s wellbeing and learning while staying
at home during the lockdown. In view of the reopening of services in September, the
ministry issued guidelines regarding entry and exit procedures, controlled visitor
access to the buildings (including professionals), hygiene and cleaning measures,
and limitations on the use of common areas (Ministero dell’Istruzione, 2020).

In Chile, where the government funds most early childhood provision
(Subsecretaría de Educación Parvularia, 2020a), all schools and early childhood
settings closed from March 16 until the end of the academic year in December 2020.
Early childhood professionals were required to continue children’s education
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through remote learning by conducting instruction online with children working
from home. Early childhood professionals working in publicly funded services
continued to receive their full salaries. However, by June 2020, private nurseries
raised concerns about financial difficulties and the lack of government support to
maintain staff (Federación de Instituciones de Educación Particular (FIDE), 2020).
Moreover, toward the end of the second academic semester in Chile, many raised
concerns about detrimental effects on children’s wellbeing and development when
they no longer attended in-person classes.

In Ireland, all schools and ECEC settings closed between March 12 and June
29, 2020. The Irish government paid early childhood professionals’ salaries for the
duration of the lockdown and contributed 15% of staffing costs toward setting
overheads (Moloney, 2020). In return, settings could not charge parents during the
lockdown and were required to guarantee that children’s places would be available
upon reopening (Government of Ireland, 2020a).

With an increase in COVID-19 in Ireland, the health services came under
increasing pressure during the lockdown. Accordingly, the Government sought to
provide “childcare” in the homes of 5000 essential workers in May 2020 by asking
ECEC settings to volunteer to provide childcare for health workers in their homes.
Primarily, due to insurance concerns, only six settings nationally signed up to this
scheme, forcing the government to cancel one week later.

In keeping with their “Roadmap for Reopening Society and Business” (2020b),
the government required early childhood settings to undertake covid risk assessment,
and if deemed “Covid safe” they could open for all children from June 29. The
government issued guidelines and advised that children and professionals remained
within their designated ‘pod’, that parents handed their child over to the profes-
sionals at the door, that settings increased cleaning regimes, utilised outdoor space,
and professionals wear facemasks when interacting with parents during drop-off and
collection (Government of Ireland, 2020b). The Government provided a €75 million
funding package to help ECEC services to adhere to reopening guidelines. However,
the package did not cover support for early childhood professionals, as services
could not employ replacement staff if a professional was unable to return to work
because of covid-related concerns (Moloney, 2020).

In Greece, ECEC is divided into the age group 0–4 (preschool centres) and the
group 4–6 (kindergarten). The first group (0–4) is under the responsibility of the
Hellenic Ministry of the Interior, Public Administration and Decentralisation where
attendance is not compulsory. The second group (4–6) is under the responsibility of
the Hellenic Ministry of Education & Religions Affairs where attendance is com-
pulsory. The Greek government suspended all public and private ECEC services
across the country from March 11 to May 30, 2020 (Government of Greece, 2020).
From June 1, as the effects of the COVID-19 epidemic were very high, kindergartens
and primary schools re-opened for 3 weeks with strict measures regarding the
presence of students in the school in rotation, to avoid overcrowding and to maintain
social distance (Hellenic Ministry of Education & Religions Affairs, 2020a). Similar
to Ireland, the Greek Government paid the salaries of early childhood professionals
throughout the lockdown from March 11 until June 2020.
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Impact of Covid Restrictions on Pedagogical Practices During Lockdown

As mentioned, Italian early childhood services, together with other school levels,
were invited to organise online activities to support children while staying at home.
In view of the long lockdown, professionals in Italy have invested substantial time in
online conversations and meetings with colleagues and the school board to rearrange
educational goals and plans. However, the absence of guidelines on online education
for young children, and a lack of investment in online infrastructure, led to
fragmented interventions, mostly based on the individual ability of professionals
to provide ready-made solutions to stay in touch with the children and their families.
Hence, the continuity and quality of educational activity was poor, with 90% of
professionals reporting lack of experience in distance learning (Di Nunzio et al.,
2020).

Professionals in Italy felt disempowered and unprepared, especially about their
ability to promote quality peer relationships among children and maintain contact
with children from disadvantaged families (AstraRicerche, 2020; Istituto Nationale
Documentazione Innovazione Ricerca Educativa (INDIRE), 2020; Scuola.net, 2020;
Società Italiana di Ricerca Didattica (SIRD), 2020). These studies report on 6–10
(primary school) and emphasise the lack of support for professionals on 3–5 years
level (“scuola d’infanzia”). Overall, the lack of support for professionals in
organising alternative classes and the need for an adult to be present to help the
child attend the online activities hindered children’s participation in virtual
education.

In Chile, each early childhood setting decided within their educational commu-
nity how best to facilitate online learning. In some cases, early childhood profes-
sionals delivered online classes – by streaming or video-recorded lessons through
platforms such as Zoom or Google Meet. Where internet connection was weak, they
distributed printed materials to children. All of this in consideration of the Ministry
of Educations guidelines, regarding curriculum prioritisation (Subsecretaría de
Educación Parvularia, 2020b) and technical pedagogical orientations and pedagog-
ical resources (Ministerio de Educación, 2020). In addition, a free educational TV
channel was broadcast to all the territory (Ministerio de Educación, 2020).

Across the countries studied, where children and families were excluded from
early childhood services, many early childhood professionals initiated creative
solutions to remain in contact and to provide socio-emotional support, learning
impulses and educational activities. In this regard, educational coordinators (pro-
fessionals responsible for educational tasks of the kindergartens, serving as super-
visors and mentors for professionals in early childhood settings) in Greece educated
early childhood professionals in the methods and tools of distance learning.
Although the Ministry of Education initiated the training, it did not issue official
instruction for educational coordinators on how to support early childhood pro-
fessionals. Nonetheless, based on empirical discussions with educational coordina-
tors, it seems that many professionals participated in this training.
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In Ireland, the national broadcaster, RTÉ presented ‘Home School Hub’ to
support primary school aged children (aged 7+) continue learning from home.
Whereas a ‘Pre-school Hub’ housed on a government website provided a range of
activities to support and encourage children’s interests and keep them playing and
learning at home (Government of Ireland, 2020c). It also provides guidance for
parents and a range of continuing professional development resources for early
childhood professionals.

In Greece, children aged 4–14 years accessed daily classes offered through the
educational television program established and implemented by the Ministry of
Education from April until now, in collaboration with the Institute of Educational
Policy and Public Television (Hellenic Ministry of Education & Religions, 2020b).
Furthermore, the Hellenic Ministry of Education and Religion Affairs created a
website (Hellenic Ministry of Education & Religions, 2020c) with instructions and
information on the pandemic and distance learning programs for children aged 4–12
and professionals. Greek early childhood professionals were concerned about how to
communicate with children from underprivileged environments (such as Roma
children, refugees, immigrants and the financially vulnerable). Many early childhood
professionals either prepared printed pedagogical and creative box activities, which
they shared with each student, or were at their school (while adhering to precautions)
providing advice and support to children and families.

In most countries, these alternate learning avenues occurred alongside home
schooling and working from home for many parents. Accordingly, children’s partic-
ipation depended upon family resources, including access to the internet (not universal
in many countries and not equally available to advantaged and disadvantaged fami-
lies). Unlike Greece, in the absence of Government direction, early childhood pro-
fessionals in Chile, and Ireland initiated ways to remain in touch with children and
families at home. In these countries, low-cost social media platforms (Facebook,
WhatsApp, Messenger and Viber) became the predominant mode of communication,
maintaining relationships with young children and their family. Early childhood
professionals in Chile also used emails and phone calls to provide socio-emotional
support to children and families, to send guidelines to children and provide feedback
and guidance to families about how to teach children at home (evidence collected
through other projects in which the author has participated but not yet published). In
Italy, while early childhood professionals (3–5 years level) communicated with
children and carers primarily through emails and video calls (Centro di Ateneo di
Studi e Ricerche sulla Famiglia (CARSF), 2020), these were limited to 1–2 hours per
week. Likewise, planned activities were limited to 2 hours a day, on average.

Country Cluster Two: Australia, Canada, Denmark, England,
Germany and Portugal

As mentioned, in the second cluster of countries, Government responses focused
upon preventing a full closure of settings. As such, countries in this cluster did not
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implement total lockdown. Despite this commonality, the actions differed substan-
tially across these countries.

Australian and Canadian Governments provided extra funds to enable services to
remain open for children of essential workers. However, the impact of the crisis in
Australia was seen firstly in perceptions of wellbeing and in job security. A 2020
survey by the front project and replicated through a smaller survey from the
Educational Leaders Association, reports that 23% of early childhood professionals
indicated they were not confident of being employed in the foreseeable future, with
21% indicating their intention to leave the sector. This feeling of drift may have been
mitigated to some extent by the renewal of communications and networks that acted
to pass on information, and assist with interpreting information (Front Project,
2020).

In Canada, where early learning and education are determined at the provincial
and territorial levels, there was a range of reactions to the COVID-19 pandemic. In
March 2020, while early learning programs were shut down across the country in
most provinces and territories, they remained open in British Columbia. A national
survey showed that 72% of all child care programs in Canada were closed (Friendly
et al., 2020). Early childhood educators were concerned for themselves, the children
and families in their care, and their programs. As with Australia, there was huge
uncertainty about the future, including if and when programs would reopen. Across
the country, many programs re-opened for families who were deemed “essential
workers”. Later in the pandemic, programs in British Columbia were given the
opportunity to close or to remain open. Those who remained open, received addi-
tional funds to top up professionals’ salaries as well as for additional costs related to
the pandemic (Hughes, 2020). Those who decided to close continued to receive
provincial government support, for ongoing costs such as rent. However, this was
not the case across the country. Fifty-four percent of early learning centres across
Canada reported receiving less funding than before COVID-19 (Friendly et al.,
2020). One educator described the financial loss this way, “It took us ten years to
build up a reserve that will be wiped out in three months” (Friendly et al., 2020, p. 3).

In Denmark, all early childhood services closed in mid-March 2020. The gov-
ernment authorized the first gradual reopening of these services after 1 month,
followed by a more extensive reopening in mid-May. Strengthening a well-
established tradition of outdoor education already popular in Denmark and the
Nordic countries, educational activity must take place in the open air as much as
possible. Moreover, in common with Ireland and Italy (in group one) children were
divided into smaller, fixed groups attended by specific adults in special play zones
(Børns Vilkår, 2020).

In Germany, after a short break, early childhood services opened in form of a
“Notbetreuung” (emergency operation mode), especially for children of essential
workers. Although each of the 16 German regional states were responsible for
defining when to open these reduced services for whom, while obliged to realise
the general step-by-step plan decided on federal level (Jugend- und
Familienministerkonferenz (JFMK), 2020). The German Ministry of Youth and
Family Affairs (JFMK, 2020) recommended a gradual end to the lockdown, which
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happened in four phases: essential care, expanded essential care, restricted reopening
and full reopening. Nonetheless, services reopened with different conditions and at
different dates, due to the federal system and dependent on the number of confirmed
cases of COVID-19 in each of the 16 federal states. The emergency operation mode
of early childhood settings therefore opened up gradually for different groups of
children and families, including vulnerable children, and children in their last year of
attending an early childhood service (ibid.). While public and clerical providers in
Germany continued paying staff salaries, some required a form of compensation,
(e.g. setting overtime hours to zero or taking vacation days), others ensured that staff
would not generate under-time hours although most of them worked from home and
did not have the chance to work their regular hours. However, this applied to the
pedagogical staff only.

Portugal suspended teaching activities in early childhood settings, schools or
social equipment to support early childhood or disability from March 16 to May
18 (for children under 3 years), and to June 1 (for children from 3 to 6 years).
However, schools and early childhood settings remained open for children of
essential workers (Presidency of the Council of Ministers, 2020). The Portuguese
Government decreed a return to face-to-face activities for children from birth to
6 years between May 18 and June 1 and issued specific guidelines regarding the
sanitary and social distancing standards to prevent contagion, similar to other
countries. Like Portugal, schools and early childhood settings in England closed to
all but children of essential workers and vulnerable children (Department for Edu-
cation (DFE), 2020).

Similar to Ireland (first country-group), schools and ECEC settings in England,
were required to carry out covid risk assessment and if deemed “Covid safe” they
could open for all children from June 1. Governments in England, Australia,
Denmark, Germany and Ireland (group one) offered guidance to support settings
to open safely, e.g. ensuring that children remained within their designated “pod”
and the implementation of a range of protective measures including increased
cleaning, reducing “pinch points” and utilizing outdoor space. Similar to Ireland,
regulations in Denmark and Germany establish that parents and carers must not enter
the service. Instead, they hand their child to a professional at the gate
(Sundhedsstyrelsen, 2021).

In relation to recompense for early childhood professionals, in England, it is
necessary to note that many early childhood settings are in schools, as nurseries, and
reception classes. Although children may also be using more than one kind of setting
at the same time, for 3- and 4-year-old children, early childhood settings are
predominantly in schools. While staff in the early years settings in schools (public
sector) continued to be paid, ongoing payment for the 80% who worked in the
private sector, depended on their employer (Foster, 2020). Furthermore, private
sector nurseries were not always able to afford to remain open, to cater for the
allowed exceptions – vulnerable children and children of key workers (Pascal et al.,
2020). Additionally, this was the sector that normally, unlike the early years settings
in schools, took children from the youngest ages and for the longest number of
hours.
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Impact of Covid Restrictions on Pedagogical Practices During Lockdown

It is evident that across the 10 countries discussed, Governments remained predom-
inantly passive in terms of supporting young children’s learning and socio-emotional
development during the lockdown of early childhood settings. As such, and con-
gruent with group one countries, responsibility for reaching out to children and
families in Australia, Canada, Denmark, England, Germany and Portugal rested
primarily with early childhood professionals, who endeavored to ensure continuity
of learning experiences, and provide emotional support to children.

Heads of early childhood settings in schools and the private sector in England
were left to make their own arrangements. While it instructed local authorities that
they should support finding of places for vulnerable children and the children of key
workers, the Government provided limited resources to help them do so.

In Germany, while information and recommendations provided by Ministries in
all 16 Federal states focused primarily upon health and hygiene, as well as informa-
tion on working in “fixed groups” and less on pedagogical issues, there are some
exceptions. In Saxony for instance, various representatives of the early childhood
education faculties published recommendations for reopening, emphasising devel-
opmental psychological and educational aspects (Eckhardt et al., 2020). The Minis-
try in Lower Saxony published a thin “concept paper” focusing on the realisation of
pedagogical standards during the pandemic (Niedersächsisches Kultusministerium,
2020). Overall, however, it was primarily the providers and supporters of early
childhood education in Germany who put together orientation aids in the form of
practical tips and information for working in the facilities during the pandemic
(e.g. Landeskompetenzzentrum zur Sprachförderung an Kindertageseinrichtungen
in Sachsen (LakoS) & Girlich, 2020), der Paritätische Gesamtverband, 2020).

Although limited guidelines existed to support early childhood professionals
about the uncertainties of day-to-day-practice in the pandemic, the motivation for
connecting with families was high across countries and early childhood services.
Despite the closure of programs, therefore, educators maintained a commitment to
the children and families in their care. Similar to efforts in countries where services
closed completely, early childhood professionals in Australia, Canada, Denmark,
England, and Germany tried to reach out to children and families in the home.
Professionals in these countries also used social media messenger services and
online programmes. Mostly, in the absence of Government direction, early child-
hood teams initiated these creative ways of supporting parents and children. In
Germany, for example, early childhood professionals left boxes with activities on
the children’s doorsteps or organising treasure hunts, which families could do
individually.

During lockdowns and limited reopening in Australia, innovative online practice
was fostered in some early childhood service provider groups such as Australia’s
largest not-for-profit early childhood service provider, Good Start. Here, they
focused staff into professional learning, parent communication and deepening pro-
gramming and practice, and weekly written COVID-19 impact updates to all
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professionals, a turnabout from previous corporate practices for that group. The
innovative online learning early childhood parenting skills program ‘Good Start at
home’, gained 200, 000+ parents during the shutdowns. Going forward, the Thrive
by Five campaign for the future of early childhood is a cross-sectorial and cross-
community campaign providing all stakeholders a place for their voice in early
childhood (Thrive by Five, 2020).

As for supporting children’s learning during lockdown, similar to Ireland, from
the first country group, Portugal established a website (Direção-geral dos
estabelecimentos escolares, 2020), to guide parents, ECEC and other educational
levels with a series of resources and proposals. A television channel which broadcast
the programme “Ficoem casa com o Zig Zag” ([Stayhome with Zig Zag]) addressed
children, aged 3–6, in particular. Additionally, the Ministry of Education published
guidelines for schools to organise online teaching and learning which provided
schools, teachers and early childhood professionals with suggestions and recom-
mendations for the definition of a distance-education development strategy
according to each school and community.

Impact of Covid Restrictions on Pedagogical Practices During
and After Reopening

Health and safety measures have affected the daily routine of early childhood
services across countries before, during and shortly after reopening. In particular,
the re-structuring of groups into new and fixed groups (i.e., pods) has hindered early
childhood services from implementing their preferred pedagogy. Early childhood
services with open concepts, situational or Reggio approaches emphasise children’s
autonomous learning by creating certain activity areas (e.g. role play, arts and crafts,
natural science) and letting children move freely around the setting to choose their
activities independently (e.g. Germany). COVID-19 measures, which focus predom-
inantly upon health and safety measures, have restricted such concepts and
approaches to children’s learning and development. As such, the pedagogical
work with young children has been pushed to the background, leaving professionals
unable to practice according to their principles. Rothe (in preparation) provides a
reflection from a German head of an early childhood service, “We need these
requirements in order to keep them healthy and safe, but the pedagogical work is
pushed to the background completely. That’s what concerns me the most, we are
unable to practice according to our concept”.

Furthermore, Information (2020) reports that in Denmark during the first month
of reopening, professional-child ratios were especially low, benefitting children and
professionals. Benefits included better quality adult–child interaction, better cogni-
tive and language development, and fewer behavioural problems and conflicts
between children. In turn, professionals reported that working standards were better
than usual in the reopening phase (Børne- og UngdomsPædagogernes Landsforbund
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(BUPL), 2020). EC professionals reported similar observations regarding the work-
ing conditions and the quality of adult–child interaction in Germany before the
reopening (Rothe, in preparation). Although professionals spent more time follow-
ing Government directed hygiene routines and ensuring physical distancing, they
had better opportunities to develop educational work with the children than usual,
which in turn, resulted in an improved working environment in terms of quality of
life and wellbeing (A:børn, 2020). While this situation lasted only 1 month, it shed
new light on the debate on the working conditions of professionals, as an essential
requirement for guaranteeing the quality of ECEC services in Denmark.

Conclusion: Positioning of Children and Early Childhood
Education During Reopening

Clearly, the pandemic represents a historical caesura for the early childhood sector
and for the whole society. However, what does the pandemic reveal about the value
ascribed to the sector by society? The great insecurity caused around the globe calls
for a process of critical reflection of society today and tomorrow and a profound
transformation process.

After the reopening at the end of the first lockdown in June 2020 in Germany,
heads of ECEC settings, discussed their remembered expectations accompanying the
political actions in response to the pandemic (Rothe, in preparation). All expressed
their hope that the pandemic would bring a general awakening with regard to the
indisputable societal significance of the ECEC sector (Ibid.). Comparing this with
their actual expectations in March 2020, they felt disillusioned. One head of an early
childhood setting states, “After this whole time of lockdown it became evident for
me, that early childhood institutions are not recognised and appreciated as being an
educational institution. It doesn’t matter what children miss during this time of
lockdown; it only matters if children are looked after so that their parents can go
to work” (Ibid.). Likewise, in Ireland, Moloney (2020, n. p.) notes, “In the absence
of early childhood settings, the remainder of the economy becomes paralysed.
Parents cannot return to work, education, or training, without ECEC provision”.
Against this backdrop, and drawing upon the findings reported, we now discuss how
early childhood education should (re)develop to prepare children for the times we
live in, so they are able to cope and shape future societies with confidence and
purpose. Finally, we ask whether the current pandemic could possibly see the dawn
of a new era in knowledge and understanding of the centrality of ECEC.

Clearly, the pandemic is challenging, and symptomatic of the times we live in, an
“age of uncertainty” (Kenway & Bullen, 2000; Dimmon & Walker, 2000) charac-
terized by intense turbulence, disillusionment and bewilderment. On a deeper level,
the pandemic itself refers to a “crisis of legitimization” (Liesner & Wimmer, 2003;
Rothe, 2019) that reveals a non-simultaneity and imbalance of conventional knowl-
edge and approaches as well as new phenomena and challenges. So, while Muggah

4 Lessons from the COVID-19 Pandemic: A Qualitative Study of. . . 81



and Goldin (2020) state, “Governments, businesses and societies are in good shape
to weather global crises” (p. 10), we question whether our education system equips
children to face the challenges of the future.

It seems to us, that this unprecedented crisis illuminates Fullan’s (2020) assertion
that prior to the pandemic, the worldwide education system was stagnant. As such,
the pandemic has aggravated political and societal grievances and laid bare social
and educational inequities. Our comparison across 10 countries prompts us to
describe in more detail what this stagnation means for the ECEC sector. At least
four significant similarities, which are valid in each of the 10 countries, emerge:

1. The COVID-19 pandemic has reduced the societal and political value of the
ECEC sector. Government actions have positioned ECEC primarily as a caregiv-
ing institution for children, comprised of essential workers, and a mechanism to
reopen the economy.

2. Pandemic measures positioned ‘education’ within the four walls of formal edu-
cation in primary schools. Given the priority afforded to formal education
therefore, educational continuity for primary school children was paramount in
each country studied. Thus, signalling the lack of value and priority placed on
quality learning opportunities for children outside the school system.

3. The lack of government attention to young children’s social and emotional well-
being during the pandemic belies a cavalier attitude to the centrality of ECEC to
children’s holistic development.

4. Failure to recognise the critical importance of ECEC during the current interna-
tional crisis positions early childhood professionals as the arbiter in reaching out
to children and families to provide socio-emotional and educational support at the
early childhood centre or at home.

As noted by the Front Project (2020), COVID-19 has shone a light on the critical
importance of ECEC. Overall, however, Government responses across the 10 coun-
tries studied indicate that weathering the pandemic and its aftermath relies upon the
initiative, engagement, ideals and ideas of early childhood teams. Early childhood
educators need to uphold their professional principles to shore up children’s social-
emotional development and ensure quality learning experiences in a time of crisis.
Clearly, Anne Stonehouse’s (1989) assertion that the general public views early
childhood educators as “nice ladies” (p. 6) who are expected to volunteer their time
without thought of remuneration, has not yet faded from societal consciousness. Yet,
across the countries studied, the professionalism of the early childhood professionals
(predominantly female) themselves has maintained the quality and continuity of
service provision during the current crisis. It is ironic that high quality remains
dependant on the professionalism of the workforce, whilst simultaneously, position-
ing such commitment to their role as the natural caring instincts of “nice ladies”
(Stonehouse, 1989). However, despite these sobering insights, we support scholars
who purport that this educational crisis will bring change (e.g. Arnove, 2020;
Robinson, 2020; Zhao, 2020). Globally, society is at a turning point. According to
Vandenbroeck (2017), one of the major relevant questions of the present asks: How
do we want to live and what should societies look like today and tomorrow?
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This crisis reflects the ambiguous times we live in and the future that awaits us
(e.g. Myung & Kimner, 2020; Couture et al., 2020). Some scholars have discussed
the influence of four variables –volatility, uncertainty, complexity and ambiguity
(VUCA) – on efforts to restructure education. Institutions of education “are forever
teetering between a sense of equilibrium and disequilibrium” (Van Nuland et al.,
2020, p. 449).

While these are important aspects to consider, the current pandemic also reveals
the dawn of a new era in knowledge and understanding of the centrality of ECEC.
From this perspective, it is important to raise awareness of the need to enable our
children to cope and shape future societies with confidence and purpose. Previously,
Singh (1991) stated “there is [. . .] a widely prevalent sense that the pace of change,
even turbulence, is accelerating as never before” and noticed “traditionally education
has been more pre-occupied with the pressures of the present rather than the
anticipations of the future” (p. vii).

Accordingly, scholars including Hadar et al. (2020), Fuertes-Camacho et al.
(2019) and Vandenbroeck (2017) provide relevant contributions to this debate by
defining new areas of knowledge of a curriculum of the future, relevant for coping
with future societies and uncertain and ambiguous times. As noted by Fuertes-
Camacho et al. (2019), “Individuals as part of society must . . . have the power to
act in complex situations in a sustainable manner,” this includes “engaging learners
through applicable skills and knowledge and real-world connections to make learn-
ing relevant, personal and engaging” (p. 766). Most importantly, it is crucial for
educational policy and society to acknowledge the early childhood profession as an
essential motor of this transformation (Moloney et al., 2019). Early childhood pro-
fessionals can lead the change, providing children with essential knowledge and
skills to become strong, independent adults, confident to handle uncertainty and
ambiguity. Not only in the future, even at present, early childhood professionals are
an essential resource for children and their families, being a role model for children
in terms of how to handle the current challenges and being a support for families at
the edge of excessive demands and chaos.

This collaborative auto-ethnographic study illuminates key themes associated
with the COVID-19 pandemic across 10 countries. It enabled the authors to develop
hypotheses about the nature of this pandemic and its consequences for EC pro-
fessionals, children, their families, and the economy. Overall, this study indicates the
importance of examining the current crisis as well as future disasters from an
international perspective.

References

A:børn. (2020). BUPL: Coronakrisen skaber akut behov for flere pædagoger. https://www.altinget.
dk/boern/artikel/bupl-coronakrisen-skaber-akut-behov-for-flere-paedagoger

Adams, P. (2007). Exploring social constructivism: theories and practicalities. Education, 34(3),
3–13. https://doi.org/10.1080/03004270600898893

4 Lessons from the COVID-19 Pandemic: A Qualitative Study of. . . 83

https://www.altinget.dk/boern/artikel/bupl-coronakrisen-skaber-akut-behov-for-flere-paedagoger
https://www.altinget.dk/boern/artikel/bupl-coronakrisen-skaber-akut-behov-for-flere-paedagoger
https://doi.org/10.1080/03004270600898893


Arnove, R. F. (2020). Imagining what education can be post-COVID-19. Prospects, 49, 43–46.
https://doi.org/10.1007/s11125-020-09474-1

AstraRicerche. (2020). Main findings. https://www.gceitalia.org/post/indagine-gce-astraricerche
Berger, E., & Martin, K. (2020). Why every teacher needs to know about childhood trauma. The

Conversation. https://theconversation.com/why-every-teacher-needs-to-know-about-child
hood-trauma-132965

Børns Vilkår. (2020). Børns oplevelser af at være i børnehave under genåbningen af Danmark.
https://bornsvilkar.dk/wp-content/uploads/2020/07/Børns-oplevelser-af-at-være-i-børnehave-
under-genaabningen-af-Danmark-2020.pdf

Braun, V., & Clarke, V. (2012). Thematic analysis. In H. Cooper, P. M. Camic, D. L. Long, A. T.
Panter, D. Rindskopf, & K. J. Sher (Eds.), APA handbook of research methods in psychology,
Vol. 2: Research designs: Quantitative, qualitative, neuropsychological, and biological. Amer-
ican Psychological Association. https://doi.org/10.1037/13620-004

Brown, S. M., & Doom, J. (2020). Pandemic-induced stress could be increasing the risk of child
abuse. The Conversation. https://theconversation.com/study-pandemic-induced-stress-could-
be-increasing-the-risk-of-child-abuse-144334

BUPL. (2020). Hvordan oplever pædagogerne og lederne på daginstitutionsområdet 1. fase af
genåbningen?. https://bupl.dk/wp-content/uploads/2020/05/arbejdsvilkaar-fakataark-og-
tabeller-daginstitutionsomraadet-bupl_s-vilkaarsundersoegelse-maj-2020-12.pdf

Centro di Ateneo di Studi e Ricerche sulla Famiglia. (2020). La scuola al tempo del COVID-19.
https://centridiateneo.unicatt.it/famiglia-famigliacovid-19-la-scuola-al-tempo-del-covid-19

Chang, H. (2008). Autoethnography as method. Routledge.
Couture, J.-C., Grøttvik, R., & Sellar, S. (2020). A profession learning to become: The promise of

collaboration between teacher organizations and academia. Paper commissioned for the
UNESCO Futures of Education report. http://www.anc.edu.ro/wp-content/uploads/2020/09/3
74156eng.pdf

Department for Education and Williamson, G. (2020, March 18). Schools, colleges and early years
settings to close. Press release. https://www.gov.uk/government/news/schools-colleges-and-
early-years-settings-to-close

Der Paritätische Gesamtverband. (2020). Orientierungshilfe für Träger von
Kindertageseinrichtungen in Zeiten der Corona-Pandemie. https://www.der-paritaetische.de/
fileadmin/user_upload/Publikationen/doc/200421_orientierungshilfe-kitas-corona.pdf

Di Nunzio, D., Pedaci, M., Pirro, F., & Toscano, E. (2020). La scuola «restata a casa».
Organizzazione, didattica e lavoro durante il lockdown per la pandemia di COVID-19.
https://www.fondazionedivittorio.it/sites/default/files/content-attachment/Ricerca%20DAD_
FDV-WP-2-2020.pdf

Dimmon, C., & Walker, A. (2000). Globalisation and societal culture: Redefining schooling and
school leadership in the twenty-first century. Compare: A Journal of Comparative and Inter-
national Education, 30(3), 303–312.

Direção-geral dos estabelecimentos escolares. (2020). Apoio às Escolas [Support for schools].
https://apoioescolas.dge.mec.pt/

Eckhardt, A. G., Jahreiß, S., Kröber, P., Schönberger, I., Viernickel, S., Weirauch, A., & Zill-Sahm,
I. (2020). Öffnung der Kindertageseinrichtungen im Übergang zum eingeschränkten
Regelbetrieb am 18.05.2020. Empfehlungen der kindheitspädagogischen Studiengänge
Sachsens. https://www.kita-bildungsserver.de/downloads/download-starten/?did¼1497

Egan, S. M., Pope, J., Moloney, M., Hoyne, C., & Beatty, C. (2021). Missing early care and
education during the pandemic: The socio-emotional impact of the COVID-19 Crisis on young
children. Preprint. https://www.researchgate.net/publication/348307724_Missing_Early_Care_
and_Education_During_the_Pandemic_The_Socio-Emotional_Impact_of_the_COVID-19_Cri
sis_on_Young_Children

Ellis, C., Adams, T. E., & Bochner, A. P. (2011). Autoethnography: An overview. Qualitative
Research, 12(1). https://doi.org/10.17169/fqs-12.1.1589

84 A. Rothe et al.

https://doi.org/10.1007/s11125-020-09474-1
https://www.gceitalia.org/post/indagine-gce-astraricerche
https://theconversation.com/why-every-teacher-needs-to-know-about-childhood-trauma-132965
https://theconversation.com/why-every-teacher-needs-to-know-about-childhood-trauma-132965
https://bornsvilkar.dk/wp-content/uploads/2020/07/B%C3%B8rns-oplevelser-af-at-v%C3%A6re-i-b%C3%B8rnehave-under-genaabningen-af-Danmark-2020.pdf
https://bornsvilkar.dk/wp-content/uploads/2020/07/B%C3%B8rns-oplevelser-af-at-v%C3%A6re-i-b%C3%B8rnehave-under-genaabningen-af-Danmark-2020.pdf
https://doi.org/10.1037/13620-004
https://theconversation.com/study-pandemic-induced-stress-could-be-increasing-the-risk-of-child-abuse-144334
https://theconversation.com/study-pandemic-induced-stress-could-be-increasing-the-risk-of-child-abuse-144334
https://bupl.dk/wp-content/uploads/2020/05/arbejdsvilkaar-fakataark-og-tabeller-daginstitutionsomraadet-bupl_s-vilkaarsundersoegelse-maj-2020-12.pdf
https://bupl.dk/wp-content/uploads/2020/05/arbejdsvilkaar-fakataark-og-tabeller-daginstitutionsomraadet-bupl_s-vilkaarsundersoegelse-maj-2020-12.pdf
https://centridiateneo.unicatt.it/famiglia-famigliacovid-19-la-scuola-al-tempo-del-covid-19
http://www.anc.edu.ro/wp-content/uploads/2020/09/374156eng.pdf
http://www.anc.edu.ro/wp-content/uploads/2020/09/374156eng.pdf
https://www.gov.uk/government/news/schools-colleges-and-early-years-settings-to-close
https://www.gov.uk/government/news/schools-colleges-and-early-years-settings-to-close
https://www.der-paritaetische.de/fileadmin/user_upload/Publikationen/doc/200421_orientierungshilfe-kitas-corona.pdf
https://www.der-paritaetische.de/fileadmin/user_upload/Publikationen/doc/200421_orientierungshilfe-kitas-corona.pdf
https://www.fondazionedivittorio.it/sites/default/files/content-attachment/Ricerca%20DAD_FDV-WP-2-2020.pdf
https://www.fondazionedivittorio.it/sites/default/files/content-attachment/Ricerca%20DAD_FDV-WP-2-2020.pdf
https://apoioescolas.dge.mec.pt/
https://www.kita-bildungsserver.de/downloads/download-starten/?did=1497
https://www.kita-bildungsserver.de/downloads/download-starten/?did=1497
https://www.researchgate.net/publication/348307724_Missing_Early_Care_and_Education_During_the_Pandemic_The_Socio-Emotional_Impact_of_the_COVID-19_Crisis_on_Young_Children
https://www.researchgate.net/publication/348307724_Missing_Early_Care_and_Education_During_the_Pandemic_The_Socio-Emotional_Impact_of_the_COVID-19_Crisis_on_Young_Children
https://www.researchgate.net/publication/348307724_Missing_Early_Care_and_Education_During_the_Pandemic_The_Socio-Emotional_Impact_of_the_COVID-19_Crisis_on_Young_Children
https://doi.org/10.17169/fqs-12.1.1589


Federación de Instituciones de Educación Particular. (2020). Fide y la educación frente al Covid 19.
Revista de Pedagogía, 509. https://www.fide.cl/noticias/revista-de-pedagogia-n-509/

Foster, D. (2020). Early years funding, Briefing Paper Number 8052,27 November 2020 House of
Commons Library. https://commonslibrary.parliament.uk/research-briefings/cbp-8052/.
Accessed 16 Mar 2021.

Friendly, M., Forer, B., Vickerson, R., & Mohamed, S. (2020). Canadian child care: Preliminary
results from a national survey during the COVID-19 pandemic. https://childcarecanada.org/
sites/default/files/Canadian-Child-Care-COVID19-Survey-Data-Report.pdf

Front Project. (2020). Early learning and COVID-19 experiences of teachers and educators at the
start of the pandemic. https://www.thefrontproject.org.au/images/downloads/Early_learning_
and_COVID19_experiences_of_teachers_and_educators.pdf

Fuertes-Camacho, M. T., Graell-Martín, M., Fuentes-Loss, M., & Balaguer-Fàbregas, M. C. (2019).
Integrating sustainability into higher education curricula through the project method, a global
learning strategy. Sustainability, 11(3), 767. https://doi.org/10.3390/su11030767

Fullan, M. (2020). Learning and the pandemic: What’s next? Prospects, 49, 25–28.
Gassman-Pines, A., Ananat, E. O., & Fitz-Henley, J. (2020). COVID-19 and parent-child psycho-

logical well-being. Pediatrics, 146(4), e2020007294. https://doi.org/10.1542/peds.
2020-007294

Government of Greece. (2020). Order 2020- 55 A of 11 March 2020. Legislative Content Act of
11.03.2020- Urgent measures to address the negative consequences of the occurrence of
coronavirus COVID-19 and the need to limit its spread. https://www.e-nomothesia.gr/kat-

Government of Ireland. (2020a). Information and FAQs on COVID-19 measures for providers and
staff of early learning and care and school age childcare services. https://www.assets.gov.ie

Government of Ireland. (2020b). Roadmap for reopening society and business. https://www.gov.ie/
en/news/58bc8b-taoiseach-announces-roadmap-for-reopening-society-and-business-and-u/

Government of Ireland. (2020c). First 5. A government strategy for babies, young children and
their families 2019–2028. https://www.first5.gov.ie

Griffith, A. K. (2020). Parental burnout and child maltreatment during the COVID-19 pandemic.
Journal of Family Violence, 1–7. https://doi.org/10.1007/s10896-020-00172-2

Gromada, A., Richardson, D., & Rees, G. (2020). Childcare in a global crisis: The impact of
COVID-19 on work and family life. UNICEF, Innocenti Research Brief, 2020-18.

Hadar, L. L., Oren, E., Bracha, A., & Ariav, T. (2020). Rethinking teacher education in a VUCA
world: student teachers’ social-emotional competencies during the COVID-19 crisis. European
Journal of Teacher Education, 43(4), 573–586. https://doi.org/10.1080/02619768.2020.
1807513

Hellenic Ministry of Education & Religions Affairs. (2020a). Upgrading school and other pro-
visions Law (2020-06-12) 4692 A 111. https://www.e-nomothesia.gr/kat-ekpaideuse/nomos-4
692-2020-phek-111a-12-6-2020.htmlygeia/astheneies/praxe-nomothetikou-periekhomenou-
tes-11-3-2020.html

Hellenic Ministry of Education & Religions Affairs. (2020b). Mathainoume sto spiti. https://www.
youtube.com/channel/UCYAzzqiqb2347rjG_dVCtxg

Hellenic Ministry of Education & Religions Affairs. (2020c). Learning at home campaign. https://
mathainoumestospiti.gov.gr/

Hughes, J. (2020). A child care’s response to COVID-19. The Early Childhood Educator of British
Columbia, 35(1), 5–7.

Information. (2020). Coronakrisen har givet minimumsnormeringer med et snuptag. Lad os holde
fas t i dem! ht tps: / /www.informat ion.dk/debat /2020/05/coronakrisen-givet-
minimumsnormeringer-snuptag-lad-holde-fast

Istituto Nationale Documentazione Innovazione Ricerca Educativa. (2020). Indagine tra i docenti
italiani. Pratiche didattiche durante il lockdown. Report preliminare. http://www.indire.it/wp-
content/uploads/2020/07/Pratiche-didattiche-durante-il-lockdown-Report-2.pdf

Jugend- und Familienministerkonferenz. (2020). Gemeinsamer Rahmen der Länder für einen
stufenweisen Prozess zur Öffnung der Kindertagesbetreuungsangebote von der Notbetreuung

4 Lessons from the COVID-19 Pandemic: A Qualitative Study of. . . 85

https://www.fide.cl/noticias/revista-de-pedagogia-n-509/
https://commonslibrary.parliament.uk/research-briefings/cbp-8052/
https://childcarecanada.org/sites/default/files/Canadian-Child-Care-COVID19-Survey-Data-Report.pdf
https://childcarecanada.org/sites/default/files/Canadian-Child-Care-COVID19-Survey-Data-Report.pdf
https://www.thefrontproject.org.au/images/downloads/Early_learning_and_COVID19_experiences_of_teachers_and_educators.pdf
https://www.thefrontproject.org.au/images/downloads/Early_learning_and_COVID19_experiences_of_teachers_and_educators.pdf
https://doi.org/10.3390/su11030767
https://doi.org/10.1542/peds.2020-007294
https://doi.org/10.1542/peds.2020-007294
https://www.e-nomothesia.gr/kat-
https://www.assets.gov.ie
https://www.gov.ie/en/news/58bc8b-taoiseach-announces-roadmap-for-reopening-society-and-business-and-u/
https://www.gov.ie/en/news/58bc8b-taoiseach-announces-roadmap-for-reopening-society-and-business-and-u/
https://www.first5.gov.ie
https://doi.org/10.1007/s10896-020-00172-2
https://doi.org/10.1080/02619768.2020.1807513
https://doi.org/10.1080/02619768.2020.1807513
https://www.e-nomothesia.gr/kat-ekpaideuse/nomos-4692-2020-phek-111a-12-6-2020.htmlygeia/astheneies/praxe-nomothetikou-periekhomenou-tes-11-3-2020.html
https://www.e-nomothesia.gr/kat-ekpaideuse/nomos-4692-2020-phek-111a-12-6-2020.htmlygeia/astheneies/praxe-nomothetikou-periekhomenou-tes-11-3-2020.html
https://www.e-nomothesia.gr/kat-ekpaideuse/nomos-4692-2020-phek-111a-12-6-2020.htmlygeia/astheneies/praxe-nomothetikou-periekhomenou-tes-11-3-2020.html
https://www.youtube.com/channel/UCYAzzqiqb2347rjG_dVCtxg
https://www.youtube.com/channel/UCYAzzqiqb2347rjG_dVCtxg
https://mathainoumestospiti.gov.gr/
https://mathainoumestospiti.gov.gr/
https://www.information.dk/debat/2020/05/coronakrisen-givet-minimumsnormeringer-snuptag-lad-holde-fast
https://www.information.dk/debat/2020/05/coronakrisen-givet-minimumsnormeringer-snuptag-lad-holde-fast
http://www.indire.it/wp-content/uploads/2020/07/Pratiche-didattiche-durante-il-lockdown-Report-2.pdf
http://www.indire.it/wp-content/uploads/2020/07/Pratiche-didattiche-durante-il-lockdown-Report-2.pdf


hin zum Regelbetrieb im Kontext der Corona-Pandemie. Beschluss der Jugend- und
Familienministerkonferenz (JFMK) gemeinsammit der Bundesministerin für Familie, Senioren,
Frauen und Jugend vom 28.04.2020. https://jfmk.de/wp-content/uploads/2020/04/JFMK-
Beschluss_Gemeinsamer-Rahmen-der-L%C3%A4nder-f%C3%BCr-einen-stufenweisen-
Prozess-zur-%C3%96ffnung-der-Kindertagesbetreuungsangebote.pdf

Kenway, J., & Bullen, E. (2000). Education in the age of uncertainty: An eagle’s eye-view.
Compare: A Journal of Comparative and International Education, 30(3), 265–273. https://
doi.org/10.1080/713657463

Landeskompetenzzentrum zur Sprachförderung an Kindertageseinrichtungen in Sachsen, &
Girlich, S. (2020). Corona-Infoseite für pädagogische Fachkräfte. https://www.lakossachsen.
de/aktuelles/corona-infoseite/

Liesner, A., & Wimmer, M. (2003). Der Umgang mit Ungewissheit. Denken und Handeln unter
Kontingenzbedingungen. In W. Helsper, R. Hörster, & J. Kade (Eds.), Ungewissheit.
Pädagogische Felder im Modernisierungsprozess (pp. 23–51). Velbrück Wissenschaft.
https://doi.org/10.25656/01:19937

Lin, A. (2015). Researcher positionality. In F. Hult & D. Cassels Johnson (Eds.), Research methods
in language policy and planning: A practical guide (pp. 21–32). Wiley.

Liu, Z., Tang, H., Jin, Q., Wang, G., Yang, Z., Chen, H., Yan, H., Rao, W., & Owens, J. (2020).
Sleep of preschoolers during the coronavirus disease 2019 (COVID-19) outbreak. Journal of
Sleep Report, 30(11), e13142. https://doi.org/10.1111/jsr.13142

Loades, M. E., Chatburn, E., Higson-Sweeney, N., Reynolds, S., Shafran, R., Brigden, A., Linney,
C., McManus, M. N., Borwick, C., & Crawley, E. (2020). Rapid systematic review: The impact
of social isolation and loneliness on the mental health of children and adolescents in the context
of COVID-19. Journal of the American Academy of Child and Adolescent Psychiatry, 59(11),
1218–1239.e3. https://doi.org/10.1016/j.jaac.2020.05.009

Mendéz, M. G. (2013). Autoethnography as a research method: Advantages, limitations and
criticisms. Colombian Applied Linguistics Journal, 15(2), 279–287. https://doi.org/10.14483/
udistrital.jour.calj.2013.2.a09

Ministerio de Educación. (2020, December 23). Directores que abrieron sus colegios apoyarán a
establecimientos que están en proceso de hacerlo. https://www.mineduc.cl/red-de-apoyo-de-
directores/

Ministero dell’Istruzione. (2020). Documento di indirizzo e orientamento per la ripresa delle
attività in presenza dei servizi educativi e delle scuole dell’infanzia. https://www.miur.gov.it/
documents/20182/0/doc02426720200803184633.pdf/95304f45-f961-bffc-5c6a-8eed6b60
fc92?t¼159653399327

Moloney, M. (2020). Importance of childcare to the economy has been recognised at last. Irish
Times, Thursday December 10. https://www.irishtimes.com/opinion/importance-of-childcare-
to-the-economy-has-been-recognised-at-last-1.4278858

Moloney, M., Sims, M., Rothe, A., Buettner, C., Sonter, L., Waniganayake, M., . . . Girlich,
S. (2019). Resisting neoliberalism: Cross country reflections on the professionalisation of
early childhood. International Journal of Elementary Education, 8(1), 1–10. https://doi.org/
10.11648/j.ijeedu.20190801.11

Moore, S. A., Faulkner, G., Rhodes, R. E., Brussoni, M., Chulak-Bozzer, T., Ferguson, L. J., Mitra,
R., O’Reilly, N., Spence, J. C., Vanderloo, L. M., & Tremblay, M. S. (2020). Impact of the
COVID-19 virus outbreak on movement and play behaviours of Canadian children and youth: A
national survey. International Journal of Behavioral Nutrition and Physical Activity, 17(85).
https://doi.org/10.1186/s12966-020-00987-8

Muggah, R. & Goldin, I. (2020). Terra incognita. 100 Maps to survive the next 100 years. Random
House.

Myung, J., & Kimner, H. (2020). Continuous improvement in schools in the COVID-19 context: A
summary brief. Policy analysis for California education. https://edpolicyinca.org/publications/
continuous-improvement-schools-covid-19-context

86 A. Rothe et al.

https://jfmk.de/wp-content/uploads/2020/04/JFMK-Beschluss_Gemeinsamer-Rahmen-der-L%C3%A4nder-f%C3%BCr-einen-stufenweisen-Prozess-zur-%C3%96ffnung-der-Kindertagesbetreuungsangebote.pdf
https://jfmk.de/wp-content/uploads/2020/04/JFMK-Beschluss_Gemeinsamer-Rahmen-der-L%C3%A4nder-f%C3%BCr-einen-stufenweisen-Prozess-zur-%C3%96ffnung-der-Kindertagesbetreuungsangebote.pdf
https://jfmk.de/wp-content/uploads/2020/04/JFMK-Beschluss_Gemeinsamer-Rahmen-der-L%C3%A4nder-f%C3%BCr-einen-stufenweisen-Prozess-zur-%C3%96ffnung-der-Kindertagesbetreuungsangebote.pdf
https://doi.org/10.1080/713657463
https://doi.org/10.1080/713657463
https://www.lakossachsen.de/aktuelles/corona-infoseite/
https://www.lakossachsen.de/aktuelles/corona-infoseite/
https://doi.org/10.25656/01:19937
https://doi.org/10.1111/jsr.13142
https://doi.org/10.1016/j.jaac.2020.05.009
https://doi.org/10.14483/udistrital.jour.calj.2013.2.a09
https://doi.org/10.14483/udistrital.jour.calj.2013.2.a09
https://www.mineduc.cl/red-de-apoyo-de-directores/
https://www.mineduc.cl/red-de-apoyo-de-directores/
https://www.miur.gov.it/documents/20182/0/doc02426720200803184633.pdf/95304f45-f961-bffc-5c6a-8eed6b60fc92?t=159653399327
https://www.miur.gov.it/documents/20182/0/doc02426720200803184633.pdf/95304f45-f961-bffc-5c6a-8eed6b60fc92?t=159653399327
https://www.miur.gov.it/documents/20182/0/doc02426720200803184633.pdf/95304f45-f961-bffc-5c6a-8eed6b60fc92?t=159653399327
https://www.miur.gov.it/documents/20182/0/doc02426720200803184633.pdf/95304f45-f961-bffc-5c6a-8eed6b60fc92?t=159653399327
https://www.irishtimes.com/opinion/importance-of-childcare-to-the-economy-has-been-recognised-at-last-1.4278858
https://www.irishtimes.com/opinion/importance-of-childcare-to-the-economy-has-been-recognised-at-last-1.4278858
https://doi.org/10.11648/j.ijeedu.20190801.11
https://doi.org/10.11648/j.ijeedu.20190801.11
https://doi.org/10.1186/s12966-020-00987-8
https://edpolicyinca.org/publications/continuous-improvement-schools-covid-19-context
https://edpolicyinca.org/publications/continuous-improvement-schools-covid-19-context


Niedersächsisches Kultusministerium. (2020). Teilhabe aller Kinder am pädagogischen Alltag von
Kita und Kindertagespflege in Corona-Zeiten Impuls- und Ideenpapier. Stand September 2020.
https://www.mk.niedersachsen.de/download/158328/Gesamtausgabe_des_Ideen-_und_
Impulspapiers.pdf

Organisation for Economic Co-operation and Development. (2020). Combatting COVID-19’s effect
on children. OECD policy responses to Coronavirus (COVID-19). http://www.oecd.org/
coronavirus/policy-responses/combatting-covid-19-s-effect-on-children-2e1f3b2f/

Pascal, C., Bertram, T., Cullinane, C., & Holt-White, E. (2020). COVID-19 and social mobility
impact brief #4: Early Years, The Sutton Trust. https://www.suttontrust.com/wp-content/
uploads/2020/06/Early-Years-Impact-Brief.pdf./ 21/08/2020.

Power, K. (2020). The COVID-19 pandemic has increased the care burden of women and families.
Sustainability: Science Practice and Policy, 16, 67–73. https://doi.org/10.1080/15487733.2020.
1776561

Presidency of the Council of Ministers. (2020). Decree-Law No. 10-A/2020. Republic diary: I série,
no. 52/2020. https://dre.pt/home/-/dre/130243053/details/maximized

Ravens-Sieberer, U., Kaman, A., Otto, C., Erhart, M., Devine, J., & Schlack, R. (2020, October 5).
Impact of the COVID-19 pandemic on quality of life and mental health in children and
adolescents. https://doi.org/10.1007/s00787-021-01726-5

Robinson, K. (2020). A global reset of education. Prospects, 49, 7–9. https://doi.org/10.1007/
s11125-020-09493-y

Roos, L. E., & Tomfohr-Madsen, L. (2020). Family mental health crisis: Parental depression,
anxiety during COVID-19 will affect kids too. The Conversation. https://theconversation.com/
family-mental-health-crisis-parental-depression-anxiety-during-covid-19-will-affect-kids-
too-144050.

Rothe, A. (2019). Professionalität und Biografie: Eine qualitative Studie zur Bedeutung
biografischer Erfahrungen für die professionelle Identität frühpädagogischer Fachkräfte.
Beltz Juventa.

Rothe, A. (in preparation). Perspectives from heads of early childhood institutions on the Covid-19
pandemic and the phase of the first lock down of early childhood institutions. A qualitative
study. Paper available from the author.

Schwartz-Shea, P. & Yanow, D. (2012). Interpretive research design. Concepts and processes.
Routledge. https://doi.org/10.4324/9780203854907

Scuola.net. (2020). Indagine nazionale docenti sulla didattica a distanza. https://scuola.net/
uploads/media/attachments/0001/02/da7fa32965d42c25023500f02fcb44c8e7db3f99.pdf

Singh, R. R. (1991). Education for the twenty-first century: Asia-Pacific perspectives. UNESCO.
https://unesdoc.unesco.org/ark:/48223/pf0000091965

Società Italiana di Ricerca Didattica. (2020). Per un confronto sulle modalità di didattica a distanza
adottate nelle scuole italiane nel periodo di emergenza COVID-19. https://www.sird.it/wp-
content/uploads/2020/07/Una_prima_panoramica_dei_dati.pdf

Stonehouse, A. (1989). Nice ladies who love children: The status of the early childhood profes-
sional in society. Early Child Development and Care, 52(1–4), 61–79. https://doi.org/10.1080/
0300443890520105

Subsecretaría de Educación Parvularia. (2020a). Informe de caracterización de la educación
parvularia. Descripción estadística del sistema educativo asociado al nivel de Educación
Parvularia en Chile. Ministerio de Educación. https://bibliotecadigital.mineduc.cl/handle/20.
500.12365/4422

Subsecretaría de Educación Parvularia. (2020b). Orientaciones técnico pedagógicas para la
flexibilización y ajuste curricular en niveles de Educación Parvularia. Ministerio de Educación.
https://parvularia.mineduc.cl/orientaciones-tecnico-pedagogicas-para-la-flexibilizacion-y-
ajuste-curricular-en-niveles-de-educacion-parvularia/

Sundhedsstyrelsen. (2021). Håndtering af smitte med COVID-19 i dagtilbud. https://www.sst.dk/-/
media/Udgivelser/2021/Corona/Genaabning/Skoler/Haandtering-af-smitte-med-COVID-19-i-
dagtilbud.ashx?la¼da&hash¼04A7A132C550D3D4CB64AABB83DFDD3273CD19E2

4 Lessons from the COVID-19 Pandemic: A Qualitative Study of. . . 87

https://www.mk.niedersachsen.de/download/158328/Gesamtausgabe_des_Ideen-_und_Impulspapiers.pdf
https://www.mk.niedersachsen.de/download/158328/Gesamtausgabe_des_Ideen-_und_Impulspapiers.pdf
http://www.oecd.org/coronavirus/policy-responses/combatting-covid-19-s-effect-on-children-2e1f3b2f/
http://www.oecd.org/coronavirus/policy-responses/combatting-covid-19-s-effect-on-children-2e1f3b2f/
https://www.suttontrust.com/wp-content/uploads/2020/06/Early-Years-Impact-Brief.pdf/
https://www.suttontrust.com/wp-content/uploads/2020/06/Early-Years-Impact-Brief.pdf/
https://doi.org/10.1080/15487733.2020.1776561
https://doi.org/10.1080/15487733.2020.1776561
https://dre.pt/home/-/dre/130243053/details/maximized
https://doi.org/10.1007/s00787-021-01726-5
https://doi.org/10.1007/s11125-020-09493-y
https://doi.org/10.1007/s11125-020-09493-y
https://theconversation.com/family-mental-health-crisis-parental-depression-anxiety-during-covid-19-will-affect-kids-too-144050
https://theconversation.com/family-mental-health-crisis-parental-depression-anxiety-during-covid-19-will-affect-kids-too-144050
https://theconversation.com/family-mental-health-crisis-parental-depression-anxiety-during-covid-19-will-affect-kids-too-144050
https://doi.org/10.4324/9780203854907
https://scuola.net/uploads/media/attachments/0001/02/da7fa32965d42c25023500f02fcb44c8e7db3f99.pdf
https://scuola.net/uploads/media/attachments/0001/02/da7fa32965d42c25023500f02fcb44c8e7db3f99.pdf
https://unesdoc.unesco.org/ark:/48223/pf0000091965
https://www.sird.it/wp-content/uploads/2020/07/Una_prima_panoramica_dei_dati.pdf
https://www.sird.it/wp-content/uploads/2020/07/Una_prima_panoramica_dei_dati.pdf
https://doi.org/10.1080/0300443890520105
https://doi.org/10.1080/0300443890520105
https://bibliotecadigital.mineduc.cl/handle/20.500.12365/4422
https://bibliotecadigital.mineduc.cl/handle/20.500.12365/4422
https://parvularia.mineduc.cl/orientaciones-tecnico-pedagogicas-para-la-flexibilizacion-y-ajuste-curricular-en-niveles-de-educacion-parvularia/
https://parvularia.mineduc.cl/orientaciones-tecnico-pedagogicas-para-la-flexibilizacion-y-ajuste-curricular-en-niveles-de-educacion-parvularia/
https://www.sst.dk/-/media/Udgivelser/2021/Corona/Genaabning/Skoler/Haandtering-af-smitte-med-COVID-19-i-dagtilbud.ashx?la=da&hash=04A7A132C550D3D4CB64AABB83DFDD3273CD19E2
https://www.sst.dk/-/media/Udgivelser/2021/Corona/Genaabning/Skoler/Haandtering-af-smitte-med-COVID-19-i-dagtilbud.ashx?la=da&hash=04A7A132C550D3D4CB64AABB83DFDD3273CD19E2
https://www.sst.dk/-/media/Udgivelser/2021/Corona/Genaabning/Skoler/Haandtering-af-smitte-med-COVID-19-i-dagtilbud.ashx?la=da&hash=04A7A132C550D3D4CB64AABB83DFDD3273CD19E2
https://www.sst.dk/-/media/Udgivelser/2021/Corona/Genaabning/Skoler/Haandtering-af-smitte-med-COVID-19-i-dagtilbud.ashx?la=da&hash=04A7A132C550D3D4CB64AABB83DFDD3273CD19E2
https://www.sst.dk/-/media/Udgivelser/2021/Corona/Genaabning/Skoler/Haandtering-af-smitte-med-COVID-19-i-dagtilbud.ashx?la=da&hash=04A7A132C550D3D4CB64AABB83DFDD3273CD19E2


Tanira, Y., Karayagmurlua, A., Kayaa, İ., Kaynara, T. B., Türkmena, G., Dambasana, B. N.,
Meralb, Y., & Coşkuna, M. (2020). Exacerbation of obsessive compulsive disorder symptoms
in children and adolescents during COVID-19 pandemic. Psychiatry Research, 293, 113363.
https://doi.org/10.1016/j.psychres.2020.113363

Thrive by Five. (2020). Thrive by Five-Campaign. https://thrivebyfive.org.au
United Nations International Children’s Emergency Fund. (2020a). COVID-19 and children.

UNICEF data hub. https://data.unicef.org/covid-19-and-children/
United Nations International Children’s Emergency Fund. (2020b). Protecting children from

violence in the time of COVID-19 Disruptions in prevention and response services. Brochure.
https://data.unicef.org/resources/protecting-children-from-violence-in-the-time-of-covid-19-
brochure/

Van Nuland, S., Mandzuk, D., Tucker Petrick, K., & Cooper, T. (2020). COVID-19 and its effects
on teacher education in Ontario: A complex adaptive systems perspective. Journal of Education
for Teaching, 46(4), 442–451. https://doi.org/10.1080/02607476.2020.1803050

Vandenbroeck, M. (2017, August). Facts matter. And so do opinions. A plea for the repolitisation
of early childhood education. Keynote at EECERA 2017.

World Bank. (2020). Supporting countries in unprecedented times. Annual Report 2020. https://
www.worldbank.org/en/about/annual-report/covid-response

World Economic Forum. (2020). COVID-19 is hurting children’s mental health. Here are 3 ways
we can help. https://www.weforum.org/agenda/2020/05/covid-19-is-hurting-childrens-mental-
health/

World Health Organisation. (2020, March 31). Coronavirus disease (COVID-19) situation report –
71-162. https://www.who.int/emergencies/diseases/novel-coronavirus-2019/situation-reports

Zhao, Y. (2020). COVID-19 as a catalyst for educational change. Prospects, 49, 29–33. https://doi.
org/10.1007/s11125-020-09477-y

88 A. Rothe et al.

https://doi.org/10.1016/j.psychres.2020.113363
https://thrivebyfive.org.au
https://data.unicef.org/covid-19-and-children/
https://data.unicef.org/resources/protecting-children-from-violence-in-the-time-of-covid-19-brochure/
https://data.unicef.org/resources/protecting-children-from-violence-in-the-time-of-covid-19-brochure/
https://doi.org/10.1080/02607476.2020.1803050
https://www.worldbank.org/en/about/annual-report/covid-response
https://www.worldbank.org/en/about/annual-report/covid-response
https://www.weforum.org/agenda/2020/05/covid-19-is-hurting-childrens-mental-health/
https://www.weforum.org/agenda/2020/05/covid-19-is-hurting-childrens-mental-health/
https://www.who.int/emergencies/diseases/novel-coronavirus-2019/situation-reports
https://doi.org/10.1007/s11125-020-09477-y
https://doi.org/10.1007/s11125-020-09477-y

	Contents
	Part I: COVID-19 and the Global Early Childhood Landscape
	Chapter 1: Introduction to the Volume
	About the Book Project
	Unique Contributions of the Book
	Overview of the Book
	Conclusion
	References

	Chapter 2: A Bioecological Systems Approach to Understanding the Impact of the COVID-19 Pandemic: Implications for the Educati...
	Bronfenbrenner´s Bioecological Model
	COVID-19 and the Macrosystem
	COVID-19 and the Microsystem
	COVID-19 and the Mesosystem
	COVID-19 and the Chronosystem
	COVID-19 and the Exosystem

	Implications for the Future
	References

	Chapter 3: Heroes, Victims, Sacrifices, and Survivors: A Qualitative Analysis of Early Childhood Teachers´ Social Media Posts ...
	Introduction
	Research Questions

	Background
	Developmentally Appropriate Practices
	DAP Position Statements

	Benefits of DAP
	Academic Benefits of DAP
	DAP Builds Agency and Resilience

	The Novel Coronavirus
	Protocols and Guidelines

	A Checklist for Re-opening

	Methodology
	Methodological Approach
	Sampling Procedure
	Descriptive Statistics
	Data Analysis

	Findings
	Heroes
	Teacher as Super Hero
	Teacher as Fallen Hero
	Student as Magical
	COVID as Opportunity

	Victims
	Child as Victim
	School at Risk
	Teacher as Victim

	Sacrifices
	Student as Office Worker
	Learning as an Island
	School as Prison

	Survivors
	Teacher as Adaptable
	Learning as Nature
	Student as Resilient


	Discussion
	Challenges Surrounding School Re-openings
	Play-Based Learning Is Difficult Due to Protocols
	Collaboration Is Challenging for Students and Teachers
	Student Agency Is Altered
	COVID-19 Protocols Constrain the Learning Environment

	Opportunities Arise

	Strengths and Limitations
	Implications
	Conclusion
	References

	Chapter 4: Lessons from the COVID-19 Pandemic: A Qualitative Study of Government Policies Relating to the Early Childhood Sect...
	Impact of the COVID-19 Pandemic on Children
	Methodology
	Research Design
	Data Analysis
	Ethical Issues in Qualitative Study

	Findings
	Country Cluster One: Chile, Greece, Ireland and Italy
	Impact of Covid Restrictions on Pedagogical Practices During Lockdown

	Country Cluster Two: Australia, Canada, Denmark, England, Germany and Portugal
	Impact of Covid Restrictions on Pedagogical Practices During Lockdown

	Impact of Covid Restrictions on Pedagogical Practices During and After Reopening

	Conclusion: Positioning of Children and Early Childhood Education During Reopening
	References

	Chapter 5: COVID-19 and Early Childhood Care and Education in India
	Introduction
	COVID 19 and its Impact on the Education Sector in India
	Understanding the Provisions of Early Childhood Care and Education in India
	Role of Technology in Education
	Social, Emotional, Physical Development and the Role of Play
	Family-School Relationships
	Conclusion and Implications
	References

	Chapter 6: Preschoolers´ Perceptions of the COVID-19 Epidemic: An Interview Study with Children in Slovenia
	Background
	The Competent Child and Research on Children´s Perspectives
	The COVID-19 Epidemic and Research on Its Impact on the Lives and Development of Preschool Children

	Purpose of the Study
	The Context for the Study
	Method
	Participants
	Instrument
	Data Collection
	Data Analysis

	Results
	Where and with Whom Children Spent the Lockdown Period
	Activities and Well-Being at Home
	Well-Being of Children Who Attended Preschool
	Perceptions of the COVID-19 Situation and Children´s Suggestions

	Discussion
	Implications/Recommendations
	Strengths and Limitations
	Conclusion
	References


	Part II: Wellbeing in Early Childhood Personnel
	Chapter 7: Wellbeing During the COVID-19 Pandemic: Perspectives of Australian Early Childhood Educators
	Background
	Early Childhood Education in Australia

	Defining Wellbeing
	Theoretical Framework
	The Current Study
	Methods
	Participants and Recruitment
	Instruments and Data Collection
	Data Analyses
	Findings
	Holistic Wellbeing as a Personal and Collective Responsibility
	Healthy Boundaries and Work-Life Balance
	Supportive Relationships
	Professional Purpose and Contribution
	Professional Recognition and Status

	Discussion
	Implications for Policy in Early Childhood Education
	Strengths and Limitations

	Recommendations for Future Research
	Appendix: Open-Ended Survey and Focus Groups Questions
	References

	Chapter 8: Work Well-Being During COVID-19: A Survey of Canadian Early Childhood Education and Care Managers
	Background
	Managers´ Well-Being
	Work-Related Stress
	Burnout
	Self-Compassion
	Depressive Symptoms
	Pandemic Effects on Managers in ECEC Settings
	Theoretical Model of Work
	Objectives

	Methodology
	Design
	Sampling Procedure
	Sample and Setting
	Data Collection Procedure
	Instruments
	Stress
	Burnout Symptoms
	Self-Compassion
	Depressive Symptoms

	Data Analysis

	Results
	Perceived Stress
	Burnout Symptoms
	Self-Compassion
	Depressive Symptoms

	Discussion
	Work-Related Demands
	Work-Related Resources
	Strengths and Limitations of the Study

	Conclusion
	References

	Chapter 9: `My Cup Was Empty´: The Impact of COVID-19 on Early Childhood Educator Well-Being
	Background
	COVID-19 in Australia
	COVID-19 and Educator Well-Being

	Methodology
	Research Design and Rationale
	Participants
	Procedure
	Compliance with Ethical Standards
	Data Collection
	Data Analysis

	Results
	Results from Closed Questions
	Results from Open-Ended Questions

	Discussion
	Strengths and Limitations
	Implications and Future Research

	Conclusion
	References

	Chapter 10: Early Childhood Educator Well-Being During the COVID-19 Pandemic: A Qualitative Study and Emic Perspective
	Background
	Educator Well-Being

	COVID-19 and ECEC
	Research Questions
	Methods

	Critical Ecology Framework
	Research Design
	Participants
	Data Collection
	Data Analysis

	Results
	Distress and Resiliency
	Distress and Sources of Distress
	Overworked
	Social Disconnection
	Uncertainty
	Financial Stress
	Powerlessness

	Resiliency and Sources of Resiliency
	Coping
	Adaptation
	Agency
	Social Connection


	Discussion
	Distress
	Resilience
	Strengths and Limitations
	Implications and Recommendations
	Recommendations for Future Research

	Conclusion
	References


	Part III: Focus on Families
	Chapter 11: Beneficial Parenting According to the ``Parenting Pentagon Model´´: A Cross-Cultural Study During a Pandemic
	Background
	Parenting Young Children
	The Parenting Pentagon Model (PPM)
	Partnership
	Leadership
	Love
	Independence
	Rules

	Parenting During a Period of Crisis

	A Cross-Cultural Perspective of Parenting
	Bulgarian Parenting
	Israeli-Arab Parenting
	Israeli-Jewish Parenting
	Spanish Parenting
	US Parenting
	Purposes of the Study

	Method
	Participants
	Measurement Instruments and Procedures
	Parental Daily Behaviors Questionnaire

	Data Analysis

	Results
	Discussion
	Cross-Cultural Similarity in Parenting Behaviors
	Love
	Partnership

	Cultural Variations in Parenting Behaviors
	Bulgaria Culture
	Israeli Arab and Jewish Culture
	Spanish Culture
	US Culture

	Family Background Measures and Parenting Behaviors
	Parents´ Age and Parenting Behaviors
	Number of Children at Home and Parents´ Love
	Children´s Age and Parents´ Encouragement of Children´s Independence


	Summary, Strengths, Implications, and Recommendations for Research and Practice
	References

	Chapter 12: Early Identification of Risk, Developmental Delay, or Disability in Young Children: Connecting Families with Servi...
	The Child Find System in the United States
	Connecting Children with Services During Health Crisis
	Alternatives to In-Person Assessments
	Providing Special Supports to Children During International Health Crisis
	References

	Chapter 13: ``It Just Does Not Work´´: Parents´ Views About Distance Learning for Young Children with Special Needs
	Theoretical Framework
	Review of the Literature
	Online Formal Education for Typically Developing Young Children
	Online Education of Young Children with Special Needs
	Study Purpose and Research Questions

	Method
	Participants
	Procedure
	Measure
	Coding and Scoring of Data

	Results
	What Obstacles Do Parents of Young Children with Special Needs Face with Distance Learning?
	Amount and Types of Special Education Services
	General Dissatisfaction with Distance Learning
	Concerns About Ways to Support Children´s Development

	How Do Parents Expect Schools to Support Their Children´s Distance Learning?

	Discussion
	Limitations and Future Research
	Strengths and Implications

	Conclusion
	References

	Chapter 14: Lessons Learned Supporting Families of Young Children with Disabilities via Telehealth During the COVID-19 Pandemic
	Delivery of the Virtual Intervention Group
	Lessons Learned
	Lesson 1: Implement Co-facilitation Strategies
	Lesson 2: Provide Technology Support
	Lesson 3: Use Nonverbal Communication
	Lesson 4: Establish Ground Rules for Interaction Online
	Lesson 5: Consider Participant Faces and Nonverbal Cues
	Lesson 6: Adapt PowerPoint Presentations
	Lesson 7: Prepare Thoroughly Prior to Online Sessions
	Lesson 8: Take Advantage of Technology Tools
	Lesson 9: Expand Accessibility and Promote Inclusion
	Lesson 10: Create a Website for Easy Access
	Lesson 11: Use Powerful Visual Images
	Lesson 12: Establish Additional Contact/Outreach
	Lesson 13: Welcome Participation
	Lesson 14: Refer to Parent Principles
	Lesson 15: Reinforce Participation
	Lesson 16: Acknowledge Birthdays
	Lesson 17: Incorporate Music
	Lesson 18: Use the ``Parking Lot´´ Metaphor
	Lesson 19: Show Appreciation to the Co-facilitator
	Lesson 20: Bring Skills and Talents to Each Session
	Conclusion
	References


	Part IV: Caregivers, Teachers, Administrators, and Teacher Education
	Chapter 15: The Effects of the COVID-19 Pandemic on Family Child Care Providers: Insights from a Rural US State
	Chapter Overview
	Background
	Factors Associated with Family Child Care Closures
	Role of Job-Related Stress
	Caring for Family While Caregiving

	Additional Stressors Due to COVID-19
	Research Questions
	Methods
	Participant Recruitment
	Participants
	Survey Questions

	Results
	Changes in Program Services, Operations, and Capacity
	Challenges Experienced by FCC Providers During the COVID-19 Pandemic
	Resources Sought by Providers

	Discussion
	COVID-19 and Existing Stressors
	COVID-19 and New Stressors
	Study Strengths and Limitations
	Implications and Needed Supports

	Conclusions
	References

	Chapter 16: Black Family Childcare Providers´ Roles as Community Mothers During the COVID-19 Pandemic
	Background
	The Epistemic Foundations of Black Women Educators and Care Providers
	Theoretical Framework
	Self-Definition and Self-Valuation
	Interlocking Identities
	Intertwined Intellectual Thought
	Standpoint Epistemology


	Methodology
	Context
	Data Collection and Analysis

	Findings
	Take-Charge Attitude
	Social Networking to Meet Community Needs
	Identities and Influence Beyond Child Care

	Discussion and Implications
	Reconceptualizing Quality Assessment
	Structures to Support and Protect Childcare Providers
	Strengths and Limitations

	Conclusion
	References

	Chapter 17: The COVID-19 Pandemic and Early Childhood Education in Ethiopia, Liberia, and Pakistan: Perspectives of Pre-primar...
	Background
	Teacher´s Response to the COVID-19 Pandemic
	Context in Ethiopia, Liberia, and Pakistan: Education Systems´ Response to COVID-19
	Ethiopia
	Liberia
	Pakistan

	Illustrative Stories of Early Childhood Education Teachers in Ethiopia, Liberia, and Pakistan

	Methodology
	Sampling and Participants
	Ethiopia
	Liberia
	Pakistan

	Instruments
	Data Analysis

	Results
	Support Offered to ECE Teachers During the COVID-19 School Closures
	Teacher´s Support to Children and Families During the COVID-19 School Closures
	ECE Teachers´ Efforts to Reach All Children Inclusively During COVID-19
	ECE Teachers´ Preparation for School Reopening

	Discussions and Implications
	Strengths and Limitations
	Conclusion
	References

	Chapter 18: ``It´s Just Too Much´´: COVID-19 Effects on Head Start Teachers´ Lives and Work
	Background
	The ECEC Workforce: Impassioned Yet Under-Resourced
	ECEC Teacher Well-Being
	ECEC Teachers During the COVID-19 Pandemic
	ECEC Developmentally Appropriate Practice and COVID-19
	The Present Study

	Method
	Findings
	Theme 1: A Demanding but Meaningful Job
	Theme 2: Escalating Stressors During the Shutdown
	Theme 3: Tangible and Intangible Resources During COVID-19

	Discussion
	Strengths and Limitations
	Future Research

	References

	Chapter 19: Hands-On Mathematics: Preservice Teachers Supporting Home Learning During COVID-19
	Literature Review
	Pedagogy and the Use of Manipulatives
	Curriculum Contexts

	Playful Learning Opportunities in School
	``Playing´´ with Manipulatives

	Embodied Learning of Mathematical Concepts
	Family Engagement

	Theoretical Framework
	Context and Methodology of Study
	Data Analysis

	Findings
	Theme One: Identifying Available Resources
	Theme Two: Replicating School-Based Manipulatives
	Theme Three: Using Household Materials as Manipulatives
	Theme Four: Innovating Activity Design
	Theme Five: Embodying Cognition

	Discussion
	Material Choices Led to Design of Activities to Support Hands-on Mathematics Learning
	Partnering with Families
	Strengths and Limitations

	Concluding Thoughts
	References


	Part V: Delivering Programs and Services Despite Challenges
	Chapter 20: Young Children´s Online Learning and Teaching: Challenges and Effective Approaches
	Challenge I: Limited Face-to-Face Interaction Between Young Children and Teachers
	The Learning Process Is Hindered, Becomes More Sedentary and Less Active
	Attention and Motivation Issues
	How Teachers Can Coordinate Caregivers´ Efforts to Boost Digital Engagement
	Explicit Instruction Practices


	Challenge II: Oral and Written Language
	Oral Language
	Acoustic Features of Teacher Speech
	Visual Features of Teacher Speech: Lip-Reading

	Vocabulary Learning
	Written Language
	Use ``Easy-to-Read´´ Guidelines
	``On-Screen Reading´´ versus ``On-Paper Reading´´


	Conclusion
	References

	Chapter 21: Remote Teaching and Learning in Early Primary Contexts: A Qualitative Study of Teachers and Parents During the COV...
	Early Years Pedagogy and Curriculum
	Methodology
	Results
	Parental Involvement
	Role of Educators and Administrators
	Curriculum and Pedagogy
	Focus on Formative Assessment

	Suggestions for Future
	Continuation of Remote Teaching and Learning
	Transition to In-Person Learning
	Administrative Guidance
	Student-Centered Teaching and Learning

	Discussion and Implications
	Strengths and Limitations
	Conclusion
	References

	Chapter 22: COVID-19 Influences on the Quality of Curriculum in Selected Childcare Centres in Singapore
	Background
	The Singapore Context and COVID-19
	Children´s Well-Being
	Opportunities and Challenges of Working with Infants/Toddlers During COVID-19

	Methodology
	Sample and Sampling Technique
	Instruments
	Data Collection and Data Analysis

	Findings
	Children´s Well-Being
	Educators´ Opportunities and Challenges of Working with Infants/Toddlers During COVID-19
	Qualitative Themes
	Opportunities
	Challenges


	Discussion and Implications
	Assessing Children´s Well-Being
	Educators´ Concerns
	Maintaining One´s Own Well-Being as a Teacher
	Physical and Socio-emotional Support
	Mask Wearing
	Physical Distancing
	Sensory Learning and Outdoor Play
	Role of Parents in Home-Based Learning

	Strengths and Limitations
	Conclusion
	References

	Chapter 23: Educational Services for Young Children with Disabilities During COVID-19: A Synthesis of Emergent Literature
	Special Education Services and COVID-19
	Families´ Perceptions of Services and Supports During COVID-19
	Early Childhood Personnel´s Challenges During COVID-19
	Innovations During COVID-19
	Considerations and Recommendations
	References

	Chapter 24: Music Programs for Young Children During the COVID-19 Pandemic: Stories from Across the World
	Responses by Early Childhood Music Educators Around the World
	Aotearoa New Zealand: Addressing Inequity of Access to Early Childhood Music Education
	Kenya: Pedagogical Adaptations for Online Early Childhood Music Learning
	Hong Kong: Minimal Attention to a Secondary Learning Area
	South Korea: Cultural Centers Adapt and Continue to Serve

	Honing in: Local Accounts
	United States: Mini Music Makers Online with the Musical Instrument Museum (MIM)
	Brazil: Multifaceted Responses in a Private Music School

	Emergent Themes and Implications for ECME in the Post-COVID Era
	References

	Chapter 25: Will Programs Be Prepared to Teach Young Children At-Risk Post-pandemic? A Scoping Review of Early Childhood Educa...
	Method
	Results
	Purpose of Included Studies
	Participants
	Study Design and Instruments
	Study Outcomes
	Future Recommendations
	Increasing Teacher Preparation
	Implementing DAP in Virtual and Post-pandemic, Face-to-Face Early Education
	Addressing Unmet Needs of Children
	Supporting Needs of Families
	Instituting System-Wide Changes


	Discussion
	Limitations of Extant Literature
	Strengths of Extant Literature

	Conclusion
	References





