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Study context: Academic Reflection Rooms 
The context of this study is related to a project called ‘Academic Reflection Rooms’ 

(ARR) at Aarhus University. ARR was developed and tested in the fall of ’21 at the five 

faculties at Aarhus University. 

 

The ARR-meetings focus on building first-year students' study competencies in a 

disciplinary academic environment, placing it between the individual adaptation and 

the institutional structures. In the project, academic experts – lecturers, and 

instructors/student teachers – initiate structured reflections, conversations, and activities 

for first-year students about common challenges in the subject, The challenges are 

addressed through the concept of decoding the disciplines, where specific, recurring 

challenges, as well as tacit knowledge in a particular discipline, are addressed.  

 

The ARR-meetings creates a space for systematic, student-initiated conversations about 

learning, based on specific learning challenges in the transition into Higher Education. 

The project aimed to give new students ownership of their learning process and 

regulate their own learning. 

 

Before the ARR-meeting begin, the lecturers and student teachers/instructors attend a 

workshop, where they are introduced to the concept of the ARR-meetings, including an 

overview of the hand-outs, a introduction to the role of the facilitator and so on. This 

workshop is facilitated by educational developers. After the workshop the student 

teachers are invited to facilitate 2-3 ARR-meetings over the semester. 

 

The process can be visualized in the following: 

 

 

 



 

 

The ARR-meetings are structured as follows: 

- First-year students or student teachers/instructors identify a problem or a 

challenge. The problem can either be generic (like “academic reading is hard”, 

“group-based work is difficult”, “time management is hard”) or specific to the 

discipline (like “the theory on relativity is hard”, “reading in this subject is 

extremely challenging”). 

- Student teachers/instructors facilitate group-based or individual reflections on 

how they usually tackle the specific challenge.  

- Student teachers facilitate a discussion and work on how to renew and try out 

new approaches to the challenge. By;  

o A) Using the digital resource AU Studypedia. Find the challenge, try out 

new approaches and techniques. https://studypedia.au.dk/en/ 

o B) Learning from an expert approach. Student-teacher and more seniored 

teacher decode their own approach and demonstrate it to the students. 

 

It is a focal point, that the lecturers are involved in both planning and evaluation of the 

ARR-meetings, thus creating a synergy between the students challenges and the 

academic environment. 

 

 

  

Sparring with educational developers

Workshop; 

Educational developers 
facilitate a wrokshop for 
lecturers and "their" 
student teachers

Active partipation and involvment from lecturers

ARR-meeting;

Attendense from student 
teachers and first year 
students

Follow-up 

Follow-up from student 
teachers to students and 
to lecturers



Questions? 
Do you want to know more or see the hand-outs? Don’t hesitate to contact Laura: 

lcf@au.dk  

 

You can also learn more about the project in the following report. However, it is in 

Danish. You will find it here: 

https://acrobat.adobe.com/link/review?uri=urn:aaid:scds:US:9f127bea-d844-397a-

b660-b54daee11b71 
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Abstract from the conference: 
 

Previous research have suggested that HE have potential to transform students’ 

understanding and identity (Ashwin, 2014). This transformation is linked to – often 

challenging – new ways of thinking and understandings of knowledge. To understand 

these challenges we draw on the concepts of decoding the disciplines (Middendorf & 

Pace, 2004) and threshold concepts (Meyer & Land, 2005). An individual and 

organizational focus on these concepts can improve students learning and 

engagement with knowledge in the transition to HE. 

 

The aim of this research is to investigate how educational developers and academic 

experts can facilitate this transformation, while focusing on disciplinary challenges 

(decoding and threshold concepts) in the transition as well as their own role. In 

continuation, this paper will address the following question: 

- How can educational developers, lecturers and instructors create a sustainable 

learning space for student-oriented, disciplinary conversations about learning, 

while putting themselves into play as academic experts? 

The data was generated in relation to the project ‘Academic Reflection Rooms’ (ARR) at 

Aarhus University. The project focused on building first-year students' study 

competencies in a disciplinary academic environment, placing it between the 

individual adaptation and the institutional structures (Ulriksen et al., 2017). In the project, 

academic experts – educational developers, lecturers and instructors – initiate 

reflections, conversations and activities for first-year-students about common challenges 

in the subject. The challenges are addressed through the concept of decoding the 

disciplines, where specific, recurring challenges as well as tacit knowledge in a 

particular discipline are addressed. 

The study draws upon a number of data sources including a survey with lecturers, 

instructors and students, observations of workshops and semi-structures interviews with 

lecturers and instructors. The survey data were analysed quantitatively and the 

interviews were analysed qualitatively using an abductive approach. 

The preliminary results indicate that ARRs can create a space for systematic, student-

oriented conversations about learning and students competencies in a subject-specific 

environment, where novices learn from experts. By using tools (handouts and models) 

developed by the educational developers, the lecturers and instructors were able to 

initiate reflections and conversations for new students about both general academic- 

and more subject specific problems. However, our analysis indicates, that the 

sustainability of this approach is reliant on the involvement and commitment from the 

lecturers. Thus if the instructors do not feel support from the lecturers, the outcomes are 

limited.  

The instructors need for involvement from senior academics can be seen as a 

reflection of their understanding of themselves as experts. Here the preliminary results 

suggest that the instructors are more ‘experts by proxy’ than ‘reflective experts’. They 

tend to draw on their own experience of being first year students when having 



conversations with the new students about learning, but in a manner, that indicates an 

understanding of student transformation as induction (Gale & Parker, 2014). 

Although the data collection and analysis are still ongoing, the initial findings highlight 

the importance of the ongoing commitment of all actors to the ARR. This suggests that it 

is a support, rather than a replacement for, traditional curriculum structures.  
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