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1. Context and aims
Digital sexual assault (DSA) has gained public attention all 
over the world during the past few years. It has been spora-
dically discussed in relation to bullying, online sexual ha-
rassment and child abuse, but the most frequent focus lies 
on the legal and political aspects. Where is the line be-
tween a criminal act and ‘just’ bullying when sexual or 
sexualized images spread online? 
In debating this issue, the aim of this project is to move 
focus away from the illegal acts of the aggressors to 
the victims’ experiences of the assaults. Thus, I aim to 
add a new layer to the understanding of DSA where the 
consequences experienced by victims become the base-
line for defining the seriousness of the assaults.
This poster is focused on the methodology of the pro-
ject. My hypothesis is that using writing workshops as 
a research method can help unravel the complicated and 
nuanced affective experiences of DSA and its consequen-
ces, while also protecting and supporting the participants. 
Thus, the methodological experiment of this project consists 
in combining distinct writing traditions, and it is the chal-
lenges and benefits of this, I will reflect on here.
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2. Methodo-
logy: Combining 
approaches to writing
The writing in this project is done mainly 
in writing workshops. The workshop cre-
ates a space for co-creation and reflection 
which is essential both for the data gener-
ated; for the therapeutic outcome; and for 
the educational aspect of learning to be-
come better writers. Writing is thus seen 
as a way to access affective experiences 
and produce data on these; as a mean of 
therapy; and as a creative learning pro-
cess. These perspectives relate to different

 writing approaches 
which differ in their focus 

and their understanding of the 
texts, as shown in the above illustration. 
The depicted dichotomies touch on some 
very central debates surrounding the na-
ture of writing. Some of these exist with-
in the approaches as well. In therapeutic 
writing, for example, it is debated wheth-
er the therapeutic outcome comes from 
engaging with writing as an aesthetic and 
creative practice or from using writing to 
engage with oneself. My approach has been 
to embrace these dichotomies when they 
occurred in the workshops and let them 
remain as open oppositions.

4. Discussion and conclusion
In using this method, we (the participants and I) have produced 
two different kinds of data: a number of fictive experimental 
texts; and recordings of the conversations about these texts. The 
content of this data differ in that the texts are more individual 
and show different points of view from person to person, while 
participants in the text discussions where focused on creating a 
mutual understanding and a coherent story of what it means to 
be a victim of DSA. On the other hand, the conversations would 
often be more nuanced than the texts, because the participants 
were trying to balance each others diverse perspectives. 

3. Method: Design parameters and interventions
Therapeutic parameters: In making participants remember their traumatic experiences there is a 
risk that they might get stuck in these memories and not manage to move on. To prevent this, I have 

planned the workshops according to therapeutic principles, so that the main writing tasks prog-
ress from description of, to reflections on the trauma and eventually encourage participants to 
reconstruct their story to form a new sense of self. (McNichol, 2016)
Creative writing parameters: The workshops must help participants to become better writers 
both to produce more interesting empirical data but also to help them develop a language that 
is suitable for comprehending the experiences that can be difficult to express through speech. 
Creative writing interventions and the form of the creative writing workshops offer tools to 
do so. (Llambías 2015)
Creative research parameters: The demands in relation to writing as a research method are: 
1) that the writing tasks reflect the research questions; and 2) that participants produce us-
able empirical data. (Gauntlett, 2007)
Participatory research parameters: The participatory approach demands extra time for con-

versation and discussions to be incorporated in the workshops. Additionally, I made an intro-
duction workshop mainly focused on the research questions, methodology and theoretical frame-

work in order to qualify participants to continuously keep these things in mind when analyzing 
their texts during the workshops. (Berggold 2012)

As an example of how these parameters are used in practice, a workshop could look like this:

Difinition of DSA
Digital sharing of sexually explicit or sex-
ualized images where the person in 
the image(s) is identifiable (poten-
tially through added text) and 
has not given consent. And/
or harassment, stalking, 
shaming and bullying 
of the persons in 
such images.

3%
Of 15-25 years 

olds in Denmark in 
2016  answered ‘yes’ to 

having had intimate imag-
es of themselves shared online 

without their consent. (Crawley 
& Møller 2016) - This is almost one 

in every school class.

During the conversations, this participant has described how 
she would often get anxious when passing young men on the 
streets. For her, this text was a way to convince herself that she 
could handle this anxiety. Apart from thus having a therapeutic 
outcome, the text is also interesting as data because of its af-
fective appeal, creatively conveying her mixed emotions instead 
of just telling about them. It further shows, how she negotiates 
her different roles in the project. While the writing was thera-
peutic for her, she was also eager to explain how the assault 
had affected her everyday life (as an informant), and she had 
analyzed the text in relation to the project before sharing it (as 
a co-researcher). The same could be said for most of the data.

An example of a text excerpt is this. It is an an-
swer to the main writing task described above, 
and is thus from the last step of the therapeutic 
writing progress:
“The folds of the green, flowered dress are dan-
cing in the light wind. The determined steps of the 
high heels are echoing among the tall old build-
ings […]. When she sees a group of young men all 
wearing red hats [high school graduates, ed.] she 
straightens up, more than what seems possible, 
while passing them. She looks forward. Cool, with 
a rigid glance.” (My translation)

1) Reading of home texts about DSA
Read the texts you have worked on at home 
to each other. How are your texts different 
and similar? What do they make you feel?

2) Writing practice
Write nonstop for two minutes. 
Pick a word from your text, describe what 
images it brings to your mind.

3) Main writing task
Think of the person you have described in the 
former writing tasks. Write a third-person 
story that shows (doesn’t tell) how she feels 
and who she is today. What has changed?

In this part valuable data on DSA is produced 
using what would be called a creative research 
method. It also makes room for participants’ 
opinions on and contributions to the analyses 
and thus supports a participatory setting.

Finally, participants start working on their 
home assignment. These interventions follow 
the therapeutic writing progress described 
above. This intervention is from the last stage, 
where participants try to rewrite their story 
and regain power of their identity-narrative.

This part is inspired by creative writing focus-
ing on teaching participants to become better 
writers. All texts are discussed in the group.


