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Initial remarks on intertwining of design and education

Spaces are events layered
with practices and has an 
intentionality: Space and 
design talk-back
(Edward Casey, 2009)

Left picture: Hall at 
teacher training college, 
1943; ‘Wounded Amazon’

Right picture: Hall, 
University College 
Zealand; ‘working zone’
(Haastrup & Knudsen 2015)



The Topos- and logos model
• Topos and logos are related: 

knowledge is spatial and spaces
are ripe with knowledge

• I.e.: Educational theory and 
practices are related to the 
(lived) spaces and (reflected) 
places of the institution, 
practicum etc.

• Topos and logos model: forms a 
structure of analysis of i.e. 
architecture, educational
practice: what theories and 
practices are promoted in the 
spaces and places?

• (Haastrup & Knudsen 2015)
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Henning Larsen Architects:
”Campus Roskilde” 
For University College Sealand



The new campus will advance the dialogue and 
give the students from different subject areas the 
experience of being part of a united and manifold 
university milieu with a shared pulse. The vision 
behind the project created by a team of four 
parties is “perhaps we will meet you, you will 
surely meet us. (Henning Larsen Architects 2016, homepage).





The general hall



Classroom with glass walls



The establishment of the campus reflects an 
educational ideal that lacks a sense of context, and 
hence both the architecture and the educational 
structuring in Campus Roskilde can be understood 
as a context free pragmatism. (Knudsen 2016)



The missing link between architecture and 
education
• Architects act as if they where teachers – and teachers are asked to 

suggest design, but that does not necessarily create a common
language, understanding.

• Architecture and design acts as saviors to the educational crisis (i.e. 
motivation, contration, inclusion etc.).

• Teachers on the other hand are often either slow at accepting or 
reluctant towards redesign or new architecture.

• Research in architecture and design should develop theory to bridge 
the gap i.e. mundane spaces (Biesta 2006).

• And the methodology to do the empirical research.



Pedagogy and architecture as a paradox

Architecture promotes particular forms of behaviour but that does not 
sit well with general democratic and pedagogical ideas of liberating

humans and developing societies (Biesta 2006).
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Three general questions for the presenters:

1. What are the theoretical advances on the relations between
architecture and ecucation in the research projects?

2. How do we register the buildings’ talk-back, pedagogical 
affordances, possibilities and challenges?

3. How can we make use of students’ voices in debates of school
architecture the and development of pedagogical practices?
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