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Snapshot of DK’s ECEC 
Context 

>1 year 
old 

19% 
attendance 

1-2 years 
old 

90%+ 
attendance 

3-5 years 
old 

97% 
attendance 

ECEC Professionals:  

• Final qualifications  bachelor’s 

level  

• However, there are differences 

between the educational levels 

of the staff.  

• In addition regarding resources 

for in-service training and 

further PD, there are no formal 

frameworks but in practice 

there are standards set by local 

authorities.  
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• The issues of social heritage, socially disadvantaged children, a 

social and societal issue of ‘reproduction’ and ‘production’ of social 

inequality (see Ekspertgruppen for Social arv, 1999). 

• Marginalisation and exclusion as mechanisms of reproduction in 

the educational systems – implicit (Bourdieu,1996). 

• Early intervention in ECEC, investment – earlier is better than later 

(Heckman, 2008). 

• Non-cognitive development (socio-emotional and well-being) 

important as cognitive development/and influence learning and 

cognitive development (Cunha & Heckman, 2007; Cunha et al., 

2006; Heckman & Kautz, 2012). 

ECEC and Social Inequality  
A Double-
Problem in 
ECEC 
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• A lack of PD in ECEC; using knowledge and skills towards 

improving the individual child’s development as well as tackling 

the issues of unequal learning opportunities. 

• A need for competent and professional adults that can meet such 

challenges. Adults who knows how to use knowledge together to 

improve high quality provision for all children. 

• To sum up: There is a need for an innovative approach to PD in 

ECEC, tackling social inequality by improving every individual 

child’s learning in inclusive learning environments. 

 

The Role of Professionals A Double-
Problem in 
ECEC 
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Innovation meeting social inequality challenges: 

• In terms of PD in ECEC, innovation in the Danish case is defined as 

a social understanding of innovation such as Dawson and Daniel’s 

(2010, p.16) concept of social innovation: 

 “social innovation refers to the processes of collective idea 

generation, selection and implementation by people who 

participate collaboratively to meet social challenges”.   

 

Source: Dawson, P. & Daniel, L. (2010). Understanding social innovation: A provisional framework. 

International Journal of Technology Management. 

Concept of Innovation 
Concepts 
and 
Definitions 
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PD applies to a full range of activities that attempt to increase the 

knowledge base, skillsets and attitudinal perspectives of ECEC 

practitioners and professionals. 

PD programmes are composed of pre-service training at the 

vocational, bachelor’s or master’s level and the ongoing PD 

processes that take place in ECEC centres, such as through in-

service training or lifelong learning initiatives related to ECEC.   

 

Source: Harvard Family Research Project, 2004 as cited in Sheridan et al. 2009. Professional 

development in early childhood programs: Process, issues and research needs. Early Education 

Development, 20(3), 377-401.  

Concept of Professional 

Development (PD) 

Concepts 
and 
Definitions 
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RQ1: How is the innovative approach to ECEC 

conceptualised and translated into renewed 

ECEC PD?  

RQ2: What is the impact of the innovative 

approach to PD used in VIDA on child outcomes 

(outcome) and renewed practices?   

RQ3: What are the innovative improvements 

(impact in a broader sense)? 

Research Questions 
The Danish 
Case: VIDA 
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Data collected by using a combination of: 

• RQ1 and RQ3. Qualitative data based on interviews with 

ECEC educators, managers, consultants, university college 

teachers, municipal directors, stakeholders as well as 

document analyses (2015).  

• RQ2. A mixed-method design. Quantitative data based on:  

1) studies of VIDA – a randomised controlled trial (RCT) 

(N=11.994 children. 2.160 children with data from all 

three periods);  

2) combined with survey and qualitative data of 

professionals’ experiences (127 centres) (2010-2013). 

Methods 
The Danish 
Case: VIDA 
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The Danish 
Case: VIDA VIDA PD Education 

17 educational sessions 
“Learning Labs” 

(14 over 2 years &          
3 practice-based) 

+ 

1 workshop / year for all 

1 x 2-day course 
“Learning Labs” 

+ 

1 workshop / year for    
2 years on facilitating 
the implementation 

Daycare teachers 

develop practices at 

a local level, 

supported by 

consultants. 

Daycare 
Leaders 

& 
Teachers 

Daycare 
Managers 
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RQ1: How is the innovative approach to ECEC 

conceptualised and translated into renewed 

ECEC PD?  

Some 
Highlights 
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Three Perspectives 

1) A resource perspective –  

as opposed to a deficiency perspective 

2) An active approach to learning –  

as opposed to view children as      

passive recipients  

3) An organisational learning perspective 

– this promotes wide-reaching 

innovation throughout the whole 

system 

Some 
Highlights 
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• Determined efforts to improve the language skills of the youngest 
children, and thereby their cognitive and social flexibility 

o for example via storytelling and interaction with close responsive relations, 
training their ability to articulate emotions, working with their self-control, 
and developing their capacity for conflict management (a resource 
perspective)  

• New actions of this type are implemented systematically with smaller 
groups of children. This approach has proven necessary as larger groups 
do not allow for the required equal participation of children in the activity 
nor for adequately sensitive and responsive interactions between teacher 
and child (an active learning perspective).  

• The entire daycare institution works on these perspectives in order to 
improve quality in practice (an organisational learning perspective). 

Activities Addressing the Three 

Perspectives 

Some 
Highlights 
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A 5-Step Model to PD 
Some 
Highlights 

Source: Jensen, B. (2014). Knowledge-based efforts for socially disadvantaged children in daycare. 

VIDA. Summary of results 2013. VIDA-research Series 2014:01, p.11. Aarhus University.  
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The analysis contributes, as such, to an understanding of 

innovation in PD in the VIDA case as:  

• a dynamic process,  

• as something which occurs in the course of everyday 

encounters with the children, and  

• as a new approach to pedagogy and to use and accumulate 

knowledge in order to institutionalise the three new 

perspectives in practices.  

It must be reflexive, analytical and systematic to be innovative.  

RQ1 Highlights 
Some 
Highlights 
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RQ2: What is the impact of the innovative 

approach to PD used in VIDA on  

child outcomes (outcome) and renewed 

practices?  

 

Some 
Highlights 
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• Analyses based on a RCT study design showed that VIDA has an 

effect on all children in terms of well-being and socio-emotional 

development (on SDQ). 

• The VIDA intervention improves child development significant 

especially in two dimensions: ‘Emotional symptoms’ and ‘behaviour 

problems’ are reduced. 

• Two other dimensions are also improved:  

• children’s relationships with others are developed significantly, 

measured on ‘peer problems’ are reduced, and  

• children's ‘prosocial behaviour’ is improved. 

• The ‘total scores’ and ‘difficulties’ are also significantly changed for 

the better. 

 

RQ2 Findings 
Some 
Highlights 
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• Gender differences were found on one dimension of SDQ, 

behaviour problems. This dimension is improved (by being 

reduced) through the VIDA intervention for boys.  

• The same occurred in several dimensions, that the intervention is 

more efficacious for boys – except on one dimension, namely 

prosocial behaviour.  

• Family status is important: Strong positive effect for children 

growing up with both parents – no specific effect for children living 

in a single parent family. 

 

Source: Jensen, B., Jensen, P. & Rasmussen, A. W. (2015). Does professional development of 

preschool teachers improve child socio-emotional outcomes? EZA discussion paper no. H957. 

Heterogeneity 
Some 
Highlights 



   AARHUS UNIVERSITY 19 
Bente Jensen 

 bj@edu.au.dk 

• Professionals learning was improved, improved process quality, 

and more responsiveness to the individual child. 

 

• Children’s well-being and development are in general improved 

by the VIDA PD programme.  

 

• Effects are, however only with a few exceptions, not greater for the 

most disadvantaged children. No Effects on cognitive learning. 

 

• The impact on children is influenced by structural features:  

• Employee stability  

• High share of socially disadvantaged children (>40%) in 

daycare – both reduce the effects. 

 

 

RQ2 Highlights 
Some 
Highlights 
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RQ3: What are the innovative improvements 

(impact in a broader sense)? 

  

 

Some 
Highlights 
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RQ3: VIDA 2010-2013 and 

Beyond 

!

 

!

!

2015%2017'

Ministry'of'Social'Affairs'funds'the'
adop<on'of'VIDA'in'3'new'
municipali<es,'through'a'
preven<on'ini<a<ve.'

'

2015'

The'VIDA'Professional'
Development'Model'is'adapted'
into'the'APIIF'pilot'project,'to'be'

run'2016%2019.'

'

2015%2016'

VIDA'is'first'used'in'18'ECEC'
centres'in'Municipality'Z,'inspired'

by'Municipality'X.''''''''''''''''''''''''''
In'2016'another'14'daycare'

centers'will'get'VIDA'training.'

'

2013%2015'

Broadening'VIDA'
spreads'further'in'3/4'
of'the'municipali<es'
who'undertook'VIDA'

(2010%2013).''

VIDA'2010%2013''

Collabora<on'
between'the'

Ministry'of'Social'
Affairs,'Aarhus'
University,'3'

University'Colleges'
and'4'

municipali<es.''

Some 
Highlights 
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RQ1: The analysis pinpointed that innovation in PD in ECEC is a social 

process. New ideas are created and applied in socially dynamic 

interactions, and it therefore makes sense to stick to the definition of 

innovation as a socially innovative concept. Challenges: Time for 

adapting new knowledge and skills but high levels of engagement. 

 

RQ2: The VIDA programme had a significant overall positive effect on 

child outcomes and on educators’ innovative practices. Unfortunately 

we did not find higher effects on socially disadvantaged children, 

except in a few of the strengths and difficulties dimensions (SDQ).  

 

RQ3: The innovative approach to PD influenced municipalities, the 

Ministry of Social Affairs and the Interior and stakeholders beyond the 

initial scope of VIDA. 

Conclusion 
and 
Perspectives 
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Innovativeness of the Approach 

Interplay between research, 

education and practice  

This interplay constitutes a crucial principle of PD 

compared to earlier measures.  

Interplay between learning and 

doing experiments together, 

creating organisational learning 

improving high quality ECEC 

Organisational learning comes about through the interplay 

between learning during educational sessions (Learning 

Laboratories) and the practice experiments (training to 

implement new knowledge into high quality practices as 

defined as process quality, which the ECEC institutions were 

obliged to conduct as a part of the PD programme). 

Interplay between top-down 

and bottom-up approaches  

Top-down and bottom-up approaches in the programme, 

including dynamic and context-sensitive ways of adapting to 

the realities of the field of practice, both at the 

administrative and institutional level. 

Conclusion 
and 
Perspectives 
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Innovativeness of the VIDA 

Approach 

Conclusion 
and 
Perspectives 

The VIDA programme is characterised as an innovative approach to 

PD as it fulfills the criteria for innovation identified by Mantovani, Bove 

and Cescato (2015): a creative process, that is replicable, 

disseminated and widely implemented, flexible and open, and calls 

for individual and collective engagement. 

On the one hand, VIDA meets the criteria for innovation linked to 

creativity. On the other hand, the analysis shows that the criteria are 

interwoven; the innovative elements of VIDA with regard to PD are also 

what support the programme’s sustainability.  
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Approaches to ECEC PD  Conclusion 
and 
Perspectives 

One common approach to innovation within ECEC is establishing closer ties 

between policy, research and practice, both in terms of incorporating 

research findings within practice and ensuring that research is firmly rooted 

in practice (macro-level).  

Another promising approach involves developing the innovative 

competences of both the individual ECEC professional (linked to concepts 

such as the reflective practitioner and lifelong learning) (micro-level) and 

the ECEC organisation (approaches to organisational learning, CoP, etc.; 

meso-level).  

There is a need for greater understanding of how best to cultivate 

innovation within ECEC settings. 

 

 
Source: Jensen et al. (2015). 

D3.1: Comparative review of professional development approaches. http://ecec-care.org  

 

http://ecec-care.org/
http://ecec-care.org/
http://ecec-care.org/
http://ecec-care.org/
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The study leads us to the following considerations and need for further 

research into: 

• Understanding the mechanisms of translating the professional 

programme into learning and innovation as interconnected 

activities.  

• Exploring innovative PDs, based on the CoP approach and within 

the same group of ECEC professionals, learning together (CoI) 

(micro-, meso-, macro levels).  

• Explaining structural features (time for PD, child composition, 

employee stability), and to analyse how these influence the 

processes of high ECEC quality and the impact on all children.  

• Developing measures of PD.  

 

 

Conclusion 
and 
Perspectives 

The Future 
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Thank You!  
 

Email: bj@edu.au.dk 

 

 

 

 

Read more in the full paper: 

The VIDA Programme – Innovative 

Practices of Professional Development 

on Quality and Child Outcomes, a Part 

of CARE D3.3. 
 
Curriculum and quality Analysis and impact Review of 

European Early Childhood Education and Care. http://ecec-

care.org  
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