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Competences professionals  
(based on CARE Quality indicators, D6.4) 

• The systems of educator pre-service and in-service 
education are well-aligned, fulfill complementary roles, 
and together promote optimal and up-to-date 
professional skills (e.g. D2.2, D6.4) 

• Team is composed of representatives of diverse 
educational, socioeconomic, ethnic-cultural, racial, 
and/or religious backgrounds, and consists of men and 
women (D6.4)  

• Leadership ensures that the staff mirrors the local 
(neighbourhood) and national cultural diversity (D6.4) 

• The leadership of the centre ensures stability and 
commitment of the staff by creating a positive work 
climate and high level of staff wellbeing (D2.2/D2.3) 



Balance pre-service and in-service 
training 

• Higher pre-service training not consistently related 
to higher quality in ECEC/primary school (based on 
secondary analyses of five European studies; Slot, Lerkkanen, & Leseman, 
2015) 

• Strong and more consistent evidence on effects of 
continuous in-service professional development 
(PD) on quality (Slot et al., 2015) and child outcomes 
(based on meta-analysis of European studies; Jensen & Rasmussen, 2016) 

• Academisation of pre- and inservice training 
(integrative report D3.4; Jensen & Iannone, 2016) 
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In-service continuous PD (CPD) 
• Regular team meetings of all educators and pedagogical 

support staff to reflect on practice, to develop and 
evaluate curriculum activities, to discuss actions for 
children with additional needs, to discuss and digest 
relevant research or other professional information, 
including information from centers of expertise (D6.4) 

• Individual coaching of educators on-the-job or via video-
based individual feedback on practice, (especially for 
inexperienced educators) (D6.4) 

• Connection between theory and practice (D3.4) 

• Key figures as multipliers (D3.3) 
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An example of a dialogue between teachers of 
infant-toddler and preschool centres and 

‘pedagogisti’ about pedagogical continuity (0-6 yrs). 



CPD embedded in a system of 
continuous quality improvement (CQI)  
• Regular (at least annual) systematic centre-wide observation 

of practice using a validated (and possibly norm-referenced) 
observation instrument (D6.4) 

• Systematic team-based reflection on the results and joint 
planning of improvements (D3.4, D6.4) 

• Implementing improvements and systematic evaluation of 
the results as part of a continuous regulative cycle (D3.4, 
D6.4) 

• The system of CQI also considers whether annual evaluation 
is sufficient or should be conducted more frequently, 
especially when quality is considered suboptimal (D6.4) 
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Scientific atelier: an example of a PD meeting with an 
expert, a biologist, with infant-toddler teachers 

reflecting on practices and discussing about nature 
and scientific exploration of young children 



Examples from Denmark 
(From D3.3 Bove et al., 2016) 

• Communication between organisational levels is of crucial importance 
(Macro-level) 

Communication involves both “…stuff like discussions on VIDA at management meetings: 
what direction do I want us to take […] how can it be done, what is needed for us to head in 
the managerial direction we choose…” (Municipal head of ECEC)  

 

• Linking top-down and bottom-up PD development (Meso-level) 
The institutions sought more support from the consultants in conjunction with devising and 
conducting experiments where the consultants’ role was: “…to constantly link people’s 
experiences with having time for reflection, taking a helicopter view, introducing new 
knowledge”, concluding that it gave a “good momentum to it, it made good sense” (ECEC 
consultant).  

 

• A flat organisational structure (Micro-level) 
The flat organisational structure is evident, for example, in having “been part of a working group 
regarding how we can take it to the next level and suggested, among other things, that we should 
conduct some experiments, and there’s actually been a nice memo sent out regarding a strategy for 
this thing of keeping the pot on the boil ..” (ECEC manager’s viewpoint) 
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Examples from Italy 
(From D3.3 Bove et al., 2016) 

• Potential of video-observation as a tool for comparison, 
discussion, stimulus for thoughts and planning new 
practices 

Educator: “Being seen, watched, observed helps you to see, 
watch, observe with more attention, curiosity, respect for 
diversity” 

• Process of participating, sharing, designing within a 
community of learners  

Educator: “professional growth is characterized by 
participation, circulation, design strategies (with others ..) --- 
supported by documentation” 
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Examples from Italy 
(From D3.3 Bove et al., 2016) 

 

• Involving families 

Educator: “Exchange of points of view is the aspect of 
professional growth that is most generative of new 
learning, and it runs through all the different types of 
meetings. Today there is a great need for exchanges of 
points of view on educational principles and on how we 
think of education, exchange which must also involve 
families” 
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Welcoming children and parents to the centre in the 
first week of attendance  



Examples from Poland 
(From D3.3 Bove et al., 2016) 

• Cooperation between practice and research 
Head: “The cooperation brings tangible benefits to both sides. Academics gain the proof 
that theoretical knowledge serves in practice to people, and practitioners find more in-
depth understanding and rationale for their actions. Researchers get the opportunity to 
understand details of day-to-day work, and professionals to adopt an attitude of the 
observer of his/her own actions in the light of scientific knowledge.”  

 

• Warm and open relationships allowing for critical and reflective 
exchange between head and educators 

Head: “What is important is the fact that I can see people are not afraid to express their 
opinions, to answer my questions and they do not feel investigated. I don’t want to 
offend anymore” 

 

• Sharing knowledge and reflections as mutual experience 
Head: “I can also go back to the group and say "I was wrong, you were right”.... I often 
ask for advice from my workers.... it is my priority to make the employees aware that 
they have an impact on what is going on here.” 
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Conclusions/discussion 
• Developing sustainable and innovative practices (e.g. 

reflection in practice) that link policy, practice and research 
on the macro-meso-micro levels 

• Balance between pre- and in-service training 

• A growing awareness of the importance of networking, 
sharing (e.g. CoP & CoL) 

• Involvement of practitioners in PD 

• Involvement of parents in PD 

• The minimum working conditions should include structural 
time equivalent to a minimum of one hour per week for in-
service professional development 
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• But… 

 
• We don’t have enough time 

• We don’t have resources 

 

 

 



Video-based skype conversation between US and 
Italian teachers 
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Please see our website: ecec-care.org 

Great Start in Life! The Best Possible Education in the Early Years, Brussels, 30 November – 1 December 2016 


