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Abstract 

The idea of new pragmatism has inspired a new Danish wave in 

architecture that since 2012 has had enormous influence on the 

design of campus buildings in the professional education sector in 

Denmark. In arguing for a no-nonsense approach to architecture 

representatives of new pragmatism refers to the philosophies of 

James Williams, John Dewey, and Richard Rorty. Danish architects 

such as Bjarke Ingels and Henning Larsen Architects are playing key 

roles in the Danish wave and are enjoying a status as superheroes by 

making architecture relevant to the media and politicians again. On 

the other hand critics argue that the new pragmatists are lacking a 

sense of context by insisting on a visually strong design. In this paper 

I use the case of Campus Roskilde that was the first of many 

university college campuses to be designed and inargurated. My 

point is that the establishment of the campus reflects an educational 

ideal that also seem to lack a sense of context, and hence both the 

architecture and the educational structuring in Campus Roskilde can 

be understood as a context free pragmatism. I analyze this tendency 

with references to Dewey’s own work on the meaning of the 

educational environment. 

Introduction 
In “Democracy and Education” Dewey (1916) addresses the 

educative role of the school environment and delivers a nuanced 

notion of how school buildings can be designed for students to learn 

in. He argues that school architecture can either support or neglect 

educational objectives but will never resist being educative, and 

educators’ therefore need to know what school environment 

means. In Dewey’s mind the school environment produces certain 

forms of behavior or dispositions in the student. These describe 

how physical surroundings and the individual’s tendencies for 

actions actually correspond. In line with this thought the 

phenomenologist Edward S. Casey (2009) argues that no place is 

entirely constructed by either architects’, entrepreneurs’, or users’ 

intentions because a place will embed history, and therefore will 

any qualitative experience of a place witness that the place an 

intentionality of its own in terms of the options and the atmosphere 

at the place. Dewey and Casey hereby argue for a dialectical stance 

in the debate on school environment. I find both Casey’s and 

Dewey’s understanding of the dialectical relations between humans 

and places, past, present, and future are important to bear in mind 

as I have observed a new architectural tendency in Denmark that is 

inspired by new pragmatism: The making of new campuses for 

university colleges (Illustrations on next page: Campus Aarhusi, 

Campus Carlsberg/Copenhagenii, and Campus Roskildeiii).  

Traditionally, professional education programs for teachers, nurse, 

engineers etc. were located across the country to ensure a 
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sustainable 

amount of 

educated 

professional.   

But the reform 

of the 

professional 

education 

programs in 

Denmark in 2007 

meant that 

many local campuses were closed and the educational programs 

were brought together in greater, centralized campuses. (Haastrup 

& Knudsen 2015a, 2015b).  This gave a rise in building new 

campuses and architecture design that focused on flexible designed 

rooms rather than specificities of the singular educational programs.   

In this paper I wish to address the new pragmatism in campus 

architecture and discus the proclaimed philosophical heritage from 

John Dewey that allegedly has inspired a new Danish wave in 

architecture and had a key role in designing the new campuses. I 

use Campus Roskilde made by Henning Larsen Architects for 

University 

College 

Zealand as a 

case-study, 

and I 

conclude that 

the case bare 

witness of the 

fact that new pragmatism architects on the one hand have deweyan 

intentions of democratic, bottom-up approach by taking every 

interest into account, but on the other hand have designed a 

campus with uniform, glass-wall classrooms that uncritically echoes 

the political wishes for a cost efficient location rather than using the 

educational and subject specific differences and complexities. 

Methodology 

As a part of a 

larger research 

project from 2009-

2012 on theory 

and practice and 

as part of my PhD 

thesis I conducted 

observations and 

interviews with 

students, teachers 

and supervisors at 

eight university 

college campuses 

before, during and after students’ internship (Laursen et al. 2013, 

Knudsen 2012). The idea was observe students difficulties in relating 

theory and practice, but in this process it became clear to us that 

college sites and the internship sites were different places of 

cultural structures that materialized different forms of relationships 

between theory and practice. A colleague and I therefore chose to 

serve special attention to the relations between architecture and 

theory and practice, and inspired by Casey’s phenomenology (2009) 
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and Jorgensen’s differentiation between four models of relations 

between theory and practice (2005) we analyzed how an old and a 

new campus architecture in Campus Vordingborg and Campus 

Roskilde support different relations between theory and practice 

(Haastrup & Knudsen 2015a, 2015b). 

Campus Roskilde was among the first of its kind and as the 

architects won several awards the campus building became an 

inspiration to others. Today campus buildings are the new normal 

and larger cities in Denmark such as Copenhagen, Aarhus, Aalborg, 

Esbjerg and Odense now have centralized university college 

campuses. 

So by circling the philosophy of new pragmatism and the new 

Danish wave expressed in Campus Roskilde I use Dewey’s own 

notions of school environment and Jorgensen’s four models of 

theory and practice to disclose and discuss this new architectural 

trend and the educational consequences. 

New pragmatism 
Since the late 1990’s  in ‘new pragmatism’ in architecture has been 

discussed and not the least performed especially by among North-

American, Dutch and Danish architects as a reaction to modernism, 

postmodernism and de-constructivism of the 1980’s architecture. 

Even though this contrast and origin is debated the pragmatists 

argue that architecture must be valued by its ability to make 

differences and in this light the former intellectual, wordy or arty 

architecture seem rather incomprehensible and insufficient (Weiss 

& Vindum 2012). Among the general ideas behind the new 

pragmatism are the ambitions to create architecture that head on 

addresses and contributes to solve global challenges such as 

increasing migration, expanding megacities and threats to the 

ecological balance.  

In his article New Pragmatism and the Vocabulary and Metaphors of 

Scholarly Design Research Gavin Melles (2008) gives an overview of 

how the pragmatism of Dewey inspired the new pragmatism Rorty 

and the relevance for design research i.e. architecture.  

To Dewey the differentiation between industrial arts and fine arts 

was a mistake made on a dichotomy between objects for use 

(industrial arts) and those for speculation and theorizing (fine arts) 

(Melles 2008: 89). It was unproductive for a democratic society for 

the public to experience and to value the function of art in this 

manner. This practical approach to aesthetics and creativity gave 

inspiration to what design is and why. As Richard Coyne (1997) 

notes Dewey’s pragmatism is a way to avoid excess of artistic 

romanticism and cognitive rationalism in design (Melles 2008: 90). 

Dewey’s “productive pragmatism” is inherently critically in its form 

by consequently using problem-solving strategies that 

acknowledges elements and facts in the problem areas, to respect 

the materials at hand, to evaluate within a peer group, and to see 

the relevance of the cultural-historical contexts. Even though Dewey 

with his instrumentalism was targeted by critical theorists that saw 

technology as the source of human ills he still hoped technology 

would be seen later as a way to resolve the social ills (Melles 2008: 

90). 

To underline the critical potentials in pragmatism Melles (2008) 

suggests the term “new critical pragmatism” which is meant to 
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avoid being equaled with practicalism or vulgar pragmatism. 

Thomas Fischer explains: 

The so called pragmatists of our time are generally 

concerned only with the immediate consequences of their 

actions: will a building meet market expectations right away 

or bring in a short-term profit? A true pragmatist would 

argue that the meaning and value of an action depends 

upon its consequences over time and that by attending only 

to immediate effects, we may in fact completely misjudge 

what we do. (Fischer 2000) 

New critical pragmatism on the other hand accepts ideological 

contexts, is fixed on solving problems and its consequences but 

resists foundational rationalism like Habermas is advocating for. 

This stance is particular of Richard Rorty (1979) who takes up the 

instrumental account of knowledge but debates Dewey’s view on 

the privileged status of science methods (Rorty 1989).  

Both Rorty and Dewey are both keenly aware that the validity of 

poetry or policy does not flow from the command of more inclusive 

propositions about human nature or matter, but the consequences 

they evoke. So a pragmatist pays attention to consequences; the 

educational qualities of poetry or the quality that family planning 

policy offers a particular clientele. They both argue that it is 

impossible to escape the contingency of human judgment in specific 

cultural contexts (Melles 2008: 98). 

Relevant to architectural design Rorty wants to show how change 

can happen when i.e. a scholar take on methods of poetry and he 

re-describes aspects of the world in new ways with new metaphors, 

and gets others to talk this way. This constructive development in 

Rorty’s (1989) later writings on education is inspiring for architects 

who he welcomes to make interpretations of the physical world, 

and to let it be open to public interpretation and use for social and 

ethical projects such as sustainable design or social critique (Melles 

2008: 99). 

New pragmatism in architecture and the 

Danish wave 
By turning to the pragmatic philosophy architects such as the Danish 

architect Bjarke Ingels and Belgic Julien De Smedt have argued for a 

pragmatic idealism of an intense or perhaps even radical focus on 

the functionality of the architecture. Together Ingels, De Smedt and 

others form what Weiss & Vindum (2012) has called a new Danish 

wave in architecture which has proved to be of key significance as 

an inspirational force for older architects and for the general public, 

mass media and politicians. 

The pragmatic turn has made architecture and architectural debates 

in Denmark seem more relevant than in a long time and certainly 

more visible in mass media, for common citizens, and not the least 

for politicians. The new Danish wave is known for its simple but 

strong visual forms, the abilities to combine interests and 

conceptual redefinition of i.e. residential building blocks i.e. 

‘Bjerget’iv (‘the mountain’) and ‘Ottetallet’v (‘the figure 8’) in 

Copenhagen. 

These two buildings have come to be two signature-buildings for 

Ingels, and according to Weiss & Vindum (2012) Ingels enjoys an 

almost superhero-status in Denmark. This status is won by viewing 
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architecture as 

freed from being art 

and understanding 

the idealism and 

utopias of 

pragmatism as 

questions of real 

needs and not 

fuzzy, universal, 

metaphysical 

principles. 

The new pragmatism and the new Danish wave are inspired by the 

Dutch architect Rem Kolhaas whose is known to use the motto 

“Fuck Context”. The motto reflects that the bigness in buildings and 

its impact is independent of its quality and as such it simply co-exists 

with a subtext that ignores context. Ingels and his company BIG 

formulated a form of counterpoint to Kolhaas’ by having a motto 

saying; “Yes Is More”. So while Kolhaas wishes to provoke, augment 

the contrast to earlier architectural philosophies and not focus on 

refining his ways of expression but rather work as a conceptual 

artist, Ingels acknowledges the inspiration from Kolhaas but 

accentuates a positive, sunny, humoristic, and even hedonistic and 

utilitarian form of architecture.  

The pragmatic inspiration has been a part of Ingels’ work since he 

realized the disturbing amount of changes and modifications any 

architects ideas always seem to go through before the final building 

is inaugurated. But instead of making, presenting and hence soon 

defending final architectural ideas Ingels developed a practice of 

user involvement where the he invites all the stakeholders of the 

project to articulate 

their different views, 

needs, wishes etc. and 

hereby lets the diversity 

and heterogeneity be 

his outset (Weiss & 

Vindum 2012). In this 

light Ingels’ working 

processes correspond 

well to Dewey’s (1916) 

democratic ideals of pragmatism.  

The Dutch architect Winy Mass is also a representative of the new 

pragmatism but prefers to speak of it as conceptual architecture 

and he articulates an important aspect of the new pragmatism 

namely the ambitions of making buildings as icons – an idea new 

Danish wave architects also share (Weiss & Vindum 2012: 142). 

Mass’ view opens up a nuance to understanding the new 

pragmatism better, because the idea iconicity in the pragmatic and 

Deweyan democratic architecture begs the questions: Who or what 

is being represented by the icon of the architecture? The answer to 

that question will lead to ask; what does that disclose of new 

pragmatic ideals? How does that define new pragmatism as such? 

Critics of the new pragmatism and the Danish wave  
Professor at The Royal Danish Academy of Fine Arts, School of 

Architecture in Copenhagen Carsten Thau does not agree with the 

general characterization that Weiss & Vindum (2012) has made of 

new pragmatism and the Danish wave as a contrast to 

postmodernism (Weiss & Vindum 2012: 222). In Carsten Thau’s 

historical overview of the new pragmatism’s development and 
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inspiration he underlines a significant trait namely new 

pragmatism’s well known strong visual communication forms which 

support political wishes for staging cities in captivating narratives as 

i.e. how Bjerget and Ottetallet made Ingels a supehero.  

The visual orientation in new pragmatism can according Carsten 

Thau is understood in two ways:  

1) The anarchists’ trajectory which means working with 

architecture as a process of making combinations of 

contrasts and conflicts in self-organizing, fantasies of 

evolving and narrative architecture.  

2) The capitalist’s trajectory which means an opportune 

position to modern dogmas and uncritically embracing the 

free market.  

Carsten Thau salutes the anarchist’s position and argues that it 

characterizes how the new pragmatism at particular architects can 

be seen as having a keen eye on both principal and practical 

loopholes and constantly finding the best solutions. Hence he 

debunks the capitalist’s tendency in new pragmatism and mentions 

Ingels as an example as Ingels is not an actual pragmatist because, 

as Carsten Thau argues, the visual forms are superficial, rhetorical, 

and smooth as the advertising industry’s campaigns (Weiss & 

Vindum 2012: 225). 

In line with Carsten Thau’s critique associate professor at Aarhus 

School Boris Brorman Jensen (Weiss & Vindum 2012: 132) argues 

that there is a vital lack of the sentience and diversity in the Danish 

wave that once characterized the Nordic architecture implying that 

new pragmatism and the Danish wave is not having a sense of 

context.  

Jensens critique is rather obvious in the case of Kolhaas because his 

view on bigness needs to also clarify whose wishes and needs are 

actually being met in the process of forming pragmatic architecture: 

Pragmatism for whom and what, one could ask? Going more into 

the Danish wave Ingels’ motto “Yes is More” is in his own words an 

expression of a democratic working process, but nuanced by his 

philosophical inspiration and calls it hedonistic and utilitarian. 

Following these ethical philosophies on happiness the sunny and 

humoristic architecture of Ingels is guided by the immediate needs 

and a cost benefit analysis of gaining the most joy for the most 

people. In this light Boris Brorman Jensen critique of new 

pragmatism as being context free seems valid.  

Context in terms of history and tradition imbedded in habits and 

cultural structures risk not being heard because their 

representatives need to act on capitalists’ shifting agendas, fast 

moving media, changing political winds etc. all difficult premises for 

traditions to keep up with and not seldom actual targets for new 

waves in architecture such as new pragmatism. So even though new 

pragmatists argue for a democratic process that includes all groups 

of interests the hedonistic and utilitarian philosophies i.e. Ingels 

uses to describe his working processes, it seems to reveal a 

significant trait in new pragmatism that Carsten Thau also 

addressed namely the tendency to please the media and politicians 

above all and to establish a context free new pragmatism. 

While the above critique of the new pragmatism and Danish wave is 

mainly immanent concerning the inherent interpretations of 
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pragmatism, it is also relevant to look at some of the transcendental 

critique. From a phenomenological perspective the Finnish architect 

and philosopher Juhani Pallasma (2013) has diagnosed a growing 

tendency in modern architecture and named it occularcentrism. 

Pallasma uses the term to characterize the fact that of all the senses 

mainly the sight is stimulated and activated in much modern 

architecture. The intensive uses of steel and glass serves to make 

transparent and polished surfaces, spaces and plazas but without 

reflecting the content, purposes or kind of work going on inside the 

buildings. He argues that the priority of sight is made because smell, 

touch, sound and taste in the history of philosophy represents the 

body, emotions and traditions and are generally viewed as being un-

reflexive and dogmatic. These traits correspond badly with modern 

desires to express flexibility and effectiveness in and through the 

icons of the company’s residences whether it is private companies 

or university colleges. Today new public management is erasing the 

differences between the two and relevant to the case below new 

university college campuses are too being designed to be as 

transparent, flexible and cost-efficient as possible. 

Also from a phenomenological perspective the American 

philosopher Edward S. Casey (2009) argues that buildings, rooms or 

plazas fundamentally needs to be perceived in connection to their 

role and relevance for our lived, daily life. Hence the essence of a 

place is better explained by understanding it as an event. Places are 

all subject to the dialectical relations between our lived, daily 

changing projections when we use and live in a place and the 

structured forms i.e. the architectural design. In Casey’s view that 

dialectical relation forms an intentionality of the place that frames 

and guides our actions there. Casey’s points correspond to Carsten 

Thau’s capitalist’s critique of the new Danish wave and to Juhani 

Pallama on occulacentric architecture that is as a risk of disregarding 

the human life in and among the buildings and guilty of neglecting 

the dialectics of past and the present. 

Case: Campus Roskilde, University College 

Sealand 
Campus Roskilde was designed by Henning Larsen Architects for 

University College Sealand and inaugurated in 2012 to house the 

educational programs of teacher, nurse, child care workers, 

physiotherapist, and leisure management. The campus was the first 

of many in a general trend for university colleges to centralize their 

facilities and to visualize a heightened status of the professional 

education programs in Denmark. A reform of the professional 

education sector in Denmark in 2005 had meant the merge of 

professional education programs into larger and more centralized 

institutions. Parallel to this process the educational status of the 

professional education had raised since the late 1990’ies and in 

alignment with the Bologna declaration they were acknowledged as 

“professional bachelor educations”.  

The reform forced the university colleges to be both more cost-

efficient and to provide better quality in their production 

performance. Educationally the management at University College 

Sealand argued that the centralized campuses could ensure an 

increasing interdisciplinary institution to improve the educational 

levels. A part of that idea of educational progression also came with 

the placing of the campus. Geographically Campus Roskilde is 

placed peripheral of University College Sealand district but 
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strategically very close to  Roskilde University that has been a 

strategic partner in development and research projects. This choice 

of location is also an expression of urbanization as it is very close to 

the city of Copenhagen and meant closing two smaller campuses for 

teacher education located in the center of the district but in much 

smaller towns. 

Henning Larsen Architects 
Henning Larsen is a grand old man in Danish architecture and a 

representative of the earlier, humanistic and Nordic architectural 

establishment that the new Danish wave of architects saw as 

opponents. But In 2001 and 2003 when Ingels and De Smedt worked 

together in their company PLOT they were actually awarded with 

the respectable Henning Larsen Prize. So while PLOT viewed 

themselves as restarters of the debate between tradition and 

renewal Henning Larsen embraced the new wave quite early. Today 

the Henning Larsen Architects they repeatedly describe their 

working processes as pragmatic. Here on how they work with 

masterplans on their homepage:  

Good planning is the fundament for any city-development. 

Nice plans and beautiful houses don’t make the good city by 

its self. City-spaces must be alive and rich with local 

traditions and social rituals, and the plan is therefore always 

specifically developed for the single lot, the environments, 

demography, culture, climate, and needs. The pragmatic 

elements are hence essential and the result must first and 

foremost be functional. (Henning Larsen Architects 2016).   

(My translation and italics). 

The pragmatic idealism is here represented in the concluding words 

as the essence of good master-planning and echoes the new Danish 

wave. 

Campus Roskilde according to Henning Larsen 

Architects 
At Henning Larsen Architects homepage Campus Roskilde is 

described as follows: 

The new campus will advance the dialogue and give the 

students from different subject areas the experience of 

being part of a united and manifold university milieu with a 

shared pulse. The vision behind the project created by a 

team of four parties is “perhaps we will meet you, you will 

surely meet us.” 

Campus Roskilde consists of four quadratic buildings of 

together 14.000m2. The four buildings are slightly rotated in 

their relation to each other and hereby form an arch. At the 

inner side of the arch is turning towards Roskilde University 

and is a covered square plaza that creates living atmosphere 

and brings students together. The buildings are at the same 

time opening up towards the sun so more can benefit from 

the daylight. This will also be a shelter from the motorway-

noise (Henning Larsen Architects 2016b). (My translation 

and italics). 

This description and the accentuation of an interdisciplinary milieu 

also mirror how the management at University College Zealand 

(2012) perceives the general ideas behind the campus. The campus 

is made to act out and structure a higher academic level and to 
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visualize the educational programs profound qualities, and as an 

icon for these ambitions the campus is designed to be oriented 

towards the reliable and valid knowledge research provided at 

Roskilde University. 

At Henning Larsen Architects homepage they use the following 

pictures to present Campus Roskildevi:  

Picture 1: The campus with glass façade turned towards Roskilde 

University. In the end only three quadratic buildings were built even 

though educators and student speak of more space is needed and 

the lot is available on right side.   

 

 

Picture 2: Close up of campus’ glass façade that is picking up the 

daylight and facing Roskilde University.

 

 

Picture 3: The hall viewed from 3rd floor displaying the lecturers’ 

offices at the top, the staircase to the right, and meeting hubs of the 

black rotundas.  
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Picture 4: This is a typical classroom with glass walls towards the hall 

and hallways. Almost all classrooms look like this even though five 

different educational programs with 12 modules use the facilities. 

  

 

Picture 5: The campus provides the students and lectures to have 

unintended meetings and inspiring dialogues across the educational 

programs, modules, and positions. 
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Theory and practice analysis of Campus Roskilde 
In the following I will be referring to an article I wrote together with 

Lisbeth Haastrup on theory and practice in professional education 

programs (Haastrup & Knudsen 2015a). The analysis will 

characterize new pragmatism as an expression of a particular idea 

of the relations between theory and practice and hereby disclose 

how the legacy from Dewey has been transformed by the new 

pragmatism in architecture. 

Our theoretical and empirical research on theory and practice 

revealed the insight that troubles of theory and practice are seldom 

the actual relationship but rather the conflicts between different 

perceptions of how theory and practice are related. An expression 

of a particular theory and practice relation reflect and support the 

cultural settings, structures, traditions, positions and struggle for 

recognition that already surrounds the subject who makes the 

expression. Hence theory and practice are not only forms of 

knowledge but also forms of culture as they seem inseparable.  

Jorgensen (2005) differentiates among various understandings of 

theory and practice in four philosophical models of:  

1) In the dichotomy model, theory and practice are considered 

mutually exclusive, as each assumes forms that are defined 

as not comprising the others, for example, mathematics, 

grammar, theoretical physics, and so on;  

2) The polar model is based on neither theory nor practice, but 

in the actual test of theory and practice, for example, 

empirical studies of ‘best practice’ or of ‘what works’ (Biesta 

2007);  

3) In the model of fusions, the separation between theory and 

practice is dissolved in a normative basis for investigating 

the good life, assuming that any separation of theory and 

practice risks the theory leading to instrumentalism and a 

strictly practical focus, turning into activism. The fusions 

model is widespread in the study programs related to the 

welfare system.  

4) The dialectical model differs from the other three in not 

being based on ontology of theory and practice, but on an 

epistemology and pursuit of comprehension. Theory and 

practice are therefore regarded as different, but mutually 

dependent, as seen in the social sciences, arts, and 

humanities, describing rather than prescribing actions 

(Jorgensen 2005, Knudsen 2012, and Knudsen 2014). 
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Figure 1: Models and understandings of theory and practice 

relations 

 

Relations Boundaries  Ontology Methodology Models 

Dichotomy Hard  Dualism Descriptive T | P 

Polarity Soft  Polarity Descriptive T<--->P 

Fusion No Holism Normative (T+P) 

Dialectical Changing Epistemology Descriptive 
and 
normative 

T->--<-P 

 

Campus Roskilde is designed with imposing and atrium with a cloud 

of stars on the ceiling. Henning Larsen Architects and University 

College management have distinctively focused on the flexibility of 

every room, summed up in the phrase “non-intended meeting” that 

has served as the architect’s inspiration (University College Zealand 

2012). Compared to the older and now closed campuses 

management at the new Campus Roskilde have decided to exclude 

art work, illustrations, posters, or notice boards on the walls and 

substitute it by intranet notifications. Utensils from specific subject-

matters are largely removed from the classroom and lecturers are 

advised to call the facility service to bring and return any materials 

used for teaching in order to keep the classrooms as neutral and 

flexible as possible. This choice designing the use of the classroom 

relates to the glass walls in the classrooms that signifies an ideal of 

didactical transparency and as a didactical tool i.e. visible learning, 

conceptual purity, and theoretical abstraction. Subject specific 

classrooms are hence minimized and art, physics, biology, chemistry 

and computer science at the teacher education is bundled in two 

single rooms. The transparency is repeated in the building's glass 

façade, facing out towards Roskilde University which expresses a 

step close-by career opportunity in the study program, and an 

orientation to particular academicals ideal.  

Thus, theory is related to practice in a ‘polar theory and practice 

understanding’ (Jorgensen 2005), where evidence-based and best 

practice ideals are expressed by the exterior and interior 

transparency of the glass construction, and the didactic design of 

rooms for non-intended meetings (Jorgensen 2005, Knudsen 2012).  

In comparison older campuses especially in Vordingborg 

materialised a dialectical relation between theory and practice with 

a focus on understanding and democratic dialogue which is visible in 

the campus’ design that bring lecturers and students close together, 

contains several indoor plazas for group work and in the priority of 

rooms for specific subject-matters and the related materials being 

ready at hand. 

Context free pragmatism as ideal in Campus 

Roskilde 
The context free pragmatism is envisioned and completed in 

Campus Roskilde in both the architectural design and in the 

educational structuring. 
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The campus’ transparent and uniform classrooms and strategical 

rotation of the quadratic buildings with the glass façade as eyes 

turned towards Roskilde University speak of detachment from the 

educational practicalities, historical and local kinships to the welfare 

institution that the professional education programs use to have, 

use to be structured by, and whose specific needs they still are 

obliged to meet. The architectural design of flexibility and 

transparency supports the institutions generalization of knowledge 

and skills into the neo-positivistic ideal of what works. 

Using Carsten Thau’s differentiation between the anarchists’ and 

capitalists’ postmodern trajectories and by viewing Campus Roskilde 

Henning Larsen Architects seems to reflect the capitalists form. The 

buildings are uncritically designed to support the dissolving of the 

educational and subject specific differences by making uniform and 

flexible classrooms to uphold the cost benefit practice in the new 

public management that is used to steer also University College 

Zealand. The anarchists’ form would according to Carsten Thau 

dwell in the differences and the complexities that follow from 

housing five different educational programs at the campus. 

Meanwhile Carsten Thau and others make these points turning to 

Dewey himself could clarify the educational ideals behind 

pragmatism related to school environment. In Democracy and 

Education Dewey argues that:  

Our problem is to discover the method by which the young 

assimilate the point of view of the old, or the older bring the 

young into likemindedness with themselves. The answer, in 

general formulation, is: By means of the action of the 

environment in calling out certain responses. The required 

beliefs cannot be hammered in; the needed attitudes 

cannot be plastered on. But the particular medium in which 

an individual exists leads him to see and feel one thing 

rather than another; it leads him to have certain plans in 

order that he may act successfully with others; it 

strengthens some beliefs and weakens others as a condition 

of winning the approval of others. Thus it gradually 

produces in him a certain system of behavior, a certain 

disposition of action. The words 'environment,' 'medium' 

denote something more than surroundings which 

encompass an individual. They denote the specific 

continuity of the surroundings with his own active 

tendencies. An inanimate being is, of course, continuous 

with its surroundings; but the environing circumstances do 

not, save metaphorically, and constitute an environment. 

For the inorganic being is not concerned in the influences 

which affect it. On the other hand, some things which are 

remote in space and time from a living creature, especially a 

human creature, may form his environment even more truly 

than some of the things close to him. The things with which 

a man varies are his genuine environment. (Dewey 1916: 

13). 

If we use Jorgensen’s (2005) model of differentiating between 

models of theory and practice relations the point Dewey is making 

here is that there is a dialectical relation between the young and the 

old, the past and the present, the individual and the society, the 

student and the environment etc. To Dewey a curriculum is a 

society’s bundle of experiences which is different from the child’s 

experience in form but not in species. So teaching is about the 
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dialectics between the two forms of experience. While the polarity 

relation focusses on educational ideas of what works, best practice 

and school effectiveness similar to new pragmatism ideals for 

architecture. What representatives of the polarity model and new 

pragmatism are missing can be pointed out by referring to Dewey, 

Pallasma, and Casey: Individuals can’t live, learn, or teach without 

taking aspects daily life, habits grown in and out of historical and 

professional traditions, educational and subject specific trajectories 

materialized and visualized as tools, things, posters, devices, 

remedies, aids, books, shelves, and any other relevant artifact into 

account. Individuals do not only need unintended meetings and the 

mundane spaces to education to enhance dialogue that as Gert J. J. 

Biesta (2006) speaks of. Dewey explains: 

We never educate directly, but indirectly by means of the 

environment. Whether we permit chance environments to 

do the work, or whether we design environments for the 

purpose makes a great difference. And any environment is a 

chance environment so far as its educative influence is 

concerned unless it has been deliberately regulated with 

reference to its educative effect. An intelligent home differs 

from an unintelligent one chiefly in that the habits of life 

and intercourse which prevail are chosen, or at least 

colored, by the thought of their bearing upon the 

development of children. But schools remain, of course, the 

typical instance of environments framed with express 

reference to influencing the mental and moral disposition of 

their members. (Dewey 1916: 22). 

To Dewey education is about structuring the relations between the 

students’ personal background and the schools environment; the 

traditions of educational program and specific subjects.  

Conclusion 
New pragmatism and the new Danish wave does not reflect this 

vital point in Dewey’s philosophy and is therefore somewhat guilty 

mistreating his legacy by using his name. The school effectiveness 

that dominates the educational debate and the structuring of the 

professional education programs in Denmark today is another 

example of the difficulties Dewey’s educational philosophy is facing. 

Architects such as Henning Larsen Architects can’t be held 

responsible for development more than any educational researcher, 

but new pragmatism seems to have embraced a position that I have 

named a polarity theory and practice relation that is conflicting 

Dewey’s dialectical approach. 
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